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Economic education in the American history classroom was the focus of a two-

week workshop held.June 1h'through 26, 1981 orr the Bloomington campus of Indiana

~

University. This ¢ nference dréw, together high school and Junlor hlgh schodl his-
tory'teachers,,eco omists, historians and curranlum consultants in an effort to
improv@ the econoniic understanding of history teachers and through them to improve
ilthé economic litdgracy of their students. This meetingg'supporged by a grant from’
. the National Sc}ence FoundEtion, had five primarv objectives: . : g
. . ‘

’ *ur
. . ’ . . .

(+*) To provide inténsive training “in basic economic prfncip]es to junior-

s

S and ‘serior high‘UZE. history teachers from lhdiana,,\l]jnois, Rhio,

P
Kentucky and Michigan. . - - '

(2) ‘To analyze topics in U. S hlstory through the perspectlve bf econom-
R \

ic hlstory . S - 4

(3) “Ta help teachersbapglylbasic economjc‘principles‘to additional U;SL.
history topics: . .
- (4) To review and select materia]'Tor integrat{ng economic instruction
 into U.S. history. ‘ y )
" (5)° To assist teachers in the development of lnstructlonal ]essons de-
V signed spec1f|cally for their stﬁﬁents and school currlculum
. : / a : ’ ’
Partitipants in this workshop took part in lectures, discussions, and curric-
ulum development sessions led by the conference staff. The.types of experieneesl

were designed to develop econagmic understandlngs on the part of the participant-

v

' / . ~
teachers and to enable teachers to translate these understandings into student {?'

learning activities. . " ¢ )
) This report represents, in part, the outcome of the conference, "IMPROVING
APRE-COLLﬁGE ECONOMICS INSTRUCTION IN U.S. HI§TORY.“ The subsequéent lessons were
‘developed by-the participant-@eachers working in curriculum deve]opment teams.
Prior to the’ opening session of the workshop, teachers indicated the|r preferences
regardlng currlculum development 8th or,11th grade a7celerated average, or

remedial student populatlons. The prlmary objective ofjthese development ;eams was

-
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to dgverop materiats that would improve the economic understanding of students in
the participant-teachers‘,c4assrooms; a secondary objective was to deye]op lessons

"that would be usable" by other_ social studied teachers in their efferts to teach

.
i .

economlc information and skills. I . -

, ‘Lessons included in this report ane adaptable to a W|de range of student abil-
ities and interests. Teachers will find many<lessons that are adaptable to their
own'cTassroom needs Teachefrs are invited to use these mater}als in a manner best
suited to thelr c]assroom situation; for’ examp]e,’some of. the lessdns may be - used i

her ]essons may be used orf restd;ctured tp meet a teacher 5

ﬁ total, while- parts of ot
&

partncular needs® e ) . - ‘ S
' i United States h|story offers teachers and students the opportunnty to analyze
and understand the Amerlcan economlc system at varlous stages of development and -«
-complexigy. In the past, many teachers have not taken advantage of thlS opportun~
ity, clalmnng instead that their. lack of background and/or |nterest i® the disci-

pline of economlcs precluded -them from incorporating -ecgnomic issues into the teach~
ing of U.S. history. “Certafnly, lessons such as the ones contained in‘this report -
cannot offer extensnve economlc knowledge\to a teacher who i's unfamiliar with thIS
d|sc|p]nne. leen the frequency with whlch cltlzens arebombarded wnth economlc
|ssues, ‘however, one. wonders whether lack. of knowledge and -interest is a legitimate
excuse for teacheérs whose goals knvolve cltlzenshlp educatlon What these?]essons‘
do Gffer the Unlted States hlstory teacher are useful ideas. For the teacher with a
mlnlmum‘yackgrbund in economics, the lessons -can be used as, “flnlshed products "
Simply follow the procedures and use’the Iessdns ‘to enrlch your existing curriculum.

\ For the teacher wnth a more extenstve background in economlcs the léssons, offer

. _ideas" that may be used or modufled to fit hls or her obJectlves ln teaching Unlted

o

States ‘history. . o -
. : v ! . o
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- ., ABOUT THE PARTICIPANTS.... &
| - " ‘ ' ) . , !

N
-

TWenty-niqe 8th énd 11th gradé U;S: history teachers paréicipated in the
, horkshops. These teachers c;me'tp Bloomington from Indiana qnd ‘the surrounding -
Midwest %;ates amd the Distriot of Columbia. They were seélected because of Eheir
* _ interest'in teacﬁing econoﬁics im U.S. hfstory and because they did not have exten=-
;in background in(undérgréduate or graduate eéonomics courses. Over the two-week

‘period, they listened, discussed, worked, ate, lived, and played together. It

proved to be an exciting and rewarding experience for all of us. ot
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T " CASE.STUDIES IN APPLYING ECONOMIC CONCEPTS
. o - TO EVENTS IN U.S, HK?TORY )
T TIME - ” S o |
REQUIRED: One or two class-periods. - - : ’_/ N
RECOMMENDED S o SIS
GRADE LEVEL: «8th Grade-slow lgarners/poor readers. . ¢

MAJOR - . ©

* CONCEPTS: Scarcity, Choice, Opportunity cost. %
. INSTRUCT I ONAL B < o
OBJECTIVES: Students will: - : 5 . . .

-

- Learn a basic etonomics glossary. _
- Apply the glossary to histor/jic examples. . , -

- Try to apply the glossaryito their own lives. -

. - ' )
MATERIALS: " Handout :" Basi& Economic Concepts‘Glossary. .
Readings #1 and #2 on historicﬁperiogs, with questions.-
0 ' . . ‘
. OVERVIEW: Students will understand how certain economic terms apply to U.S. - .
’ N histony. . . . , ‘ '4\
PROCEDURE : Pass out the handout, 'Basic Econagmc Concepts Glossary," and have’
students take turns ;eadlng each definjtion aloud. .Ask a guestion or ]
two to the class to make sure each term is understood before proceed- !
|ng to the next one. , . ' -

< ) ’ <0
P .

Pass out Reading #1 for the class to read individually. Have. the ~
class discuss the questions at the end of the reading. !

. . . \ - . - P ‘f ' ' ’. ’ ’
Do the same for Reading #2.

.EVALUATION: \Students will try to apply the g]ossary terms to '‘an economic situa-~

* Iiph in history or in-their own lives:

l

1 Have students write thelr own story about an historical perlod

~ _prev:od%]y studied and try to put into the story an example  of
several of, the economic terms given. \
- Have. students give ora] discussions aﬂﬁut how the economic terms
. have meaning to their lives. (For slowsr students, this might be
X : easier than activity #1 ) ’
l ' ) A
Y ) )
]
, {
R
» [
— 4
\ -4-
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1. ScarC|ty — what ex|§:f when people want more than what _is available to them.
f t_faces all people everywhere.

;;btain goods .to satisfy’their wants. .

whose wants .are satisfied by the* products they obtain.

v <
.

'”{ose things provided in the natural wor]d ~such as oil,
:.mate. . .

< 4. Natural Resources -—if
“coal, iron, tlmber,,

brains and physical ability of people, such as their
'ducation, skills, and talents. ®

ose things that make products and services, such as
nd- tools. -

f ecide which respurces to use for what broducté.

3

8. Opportunity Cost™ — ‘an;ethlng that must be given up to get some other thlng

. 9. ‘Trade-off — when peﬁ?
* product lnstead of aﬁ

.~ READING #1 j.“

N v ‘ o
.- Thomas McDorald wigg orn in Scotland in'1f70. He was raised on a farm owned
by a wealthy nobleman._ h fie was 22, he left Scotland and“moved to America. He

knew that in Scotland hef ould never be able to'owﬁ any land, bat he had heard many .

" was willing tq do this.

‘ Short]é after his é he moved to eastern Pennsylvania where
| he met and married Rebecéz”%ohnson He spent the next elght years learning about
how to farm in Amerlc%

L o By 1808, Thomas andf

decision. Land in Pennsy‘

égbecca had daved $200. They now had to make a great
;1‘;

v@nla was selllng for about $10 an acre. The blggest farm ‘

e they could hope for would"

< ) Fhiends had told th mfbf land to the west of the mountains in Indlana. Here
.land was selllng for S1. 00&;' $1.50 an acre, and there was a great'deal of it. The
Zd was not cleared of trees, and there was no place to

ﬁ
3’ ; built. /

LY
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Thomaa was strong and'hea]thy' He had learned many skills and could surviVe
in e|ther Pennsylvania or Indlana ‘Rebecca was a skilled weaver of cloth whrch
c0uld §é sold in the nearby Pennsylvanla town, but in Indiana there would not be
enougl tame to make enough cloth tg sell.

. i f fhey’went west it wguld cost about. $1OO tor oxen and a Qagon When they
got to Indjana *they could buy about 75 to 100 5cres of land that still had to be

‘cleared ot trees. Thas would take several years.

(Here was their problem: Should theyv§tay in Pennsylvanla where the @hance to
use hard work to get ahead was not as great, or shodld they- move to Indiana where a
decent life was a greater risk but the. chance to own a large. farm was possnble if

you worked haﬁd7 What chonce would you make?

: , . -
| : . ‘ o * * * * ,

s

_Using the economncs concepts definitions given to you in the glossary, answer the

following questlons R N ~

1. What was the opportunity cost for the McDonalds? -

2. What were the human resources the McDonalds had? _

3. . What were tlfe natural resources involved in this story? - (ﬁ\

L. What were the choices facing the McDonalds? What 'other choices might they have
had to face that aren't in the story? . - T

READING #2

s

.
-

- ' ) ‘
In 1877, Thomas Edison invented the first phonograph. By 1900, over 150,000

phonographs and,three million records had beepvsolg. -This was an average'df 20

\ s

records per phonograph.

The demand for phonographs as so-great that péople would pay almost anything
LY

~to get this new invention. The demand for phonographs even cut into ghe production

ef other things, because‘theré was more money to.be made selling phonographs than in
sell.ing sheet music, for example. When the people.wanted phonographs over sheet

musnc, thIS changed the American music industry.
” The effects of the phonograph were also felt in other areas. .People no ]onger
had to attend ‘concerts to hear the great sungers and speakers. For the frrst time,

people ]|ang in small towns and-on farms could hear world- famous people. The

. people who bought. the records and~phonographs now had a new product to spend their

. - . )]
money on, and they had to adjust their family budgets to' afford this new product.

AN
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A great many new factories were opened up tc’produce the phonograph. The
o amount of money spent by companies to buy the machines and build the factories con-

tributed a‘lot of money to the American economy.
. An easy" comparlsoh would be for usg -to thlnk of the changes E%at the first
telej£5|ons brought to the Amerlcan economy in the early 1950s.

- ‘ ° : ' * : ‘ - ..
’ /. . * . %‘ * * % - ) ' @,
. - w “ ' . ‘
Based on the Economics Conc%pts.GJossary, answer the following questions:
1 ) . - . v . 3 . . - .

’

1. Who were the consumers?

) v - -

2. What was the frade-of f people, made?
N .“ M 1§ N Yo"
~ 3," How did Edison's phonograph-affect consumption?

e L. What were the capital resources used?

L e , <
5. How did the ‘idea of scarcity/wbik,in this story? ’
. , . B . . ’

ERIC . o Qo
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TIME
REQUIRED:

" RECOMMENDED
GRADE .LEVEL:

MAJOR
CONCEPTS:

RELATED
CONCEPTS:

INSTRUCT I ONAL
0BJECTIVES :

¢

" MATERIALS:

¥

-

PROCEDURE :

4

© " 'TAX-SUPPORTED EDUCATION |
o ' - . ' ( . .-' -

. v

Two class periods.
e |

1lth Grade.

» . -

- LY

* Opportunity costs, Trade—offg, Externalities.

4

Human resources. ) ! ' ’

Students will: éﬁ' .

- Define the concepts of opportunity cost, trade-offs, and external-
ities. S ‘ - - ‘

Apply these concepts in their discussion of a compulsory tax-
financed educational system.

L Apply the conEg;ts in stating reasons for choices made to retain

or eliminate parts of a high school educational program.

_ » "

Our democratic political institutions rest on a foundation of tax-
supported puv‘"gﬁéducation which promotes an electorate capable of |
making_intelligent decisions. There were individuals in the early - ~-
days of this republic who recognized such a need and supported the
idea of publigly financed schoolg. In 1830, however, no state had
yet p}ovided*kéx-supporged schools with‘compulsory attgndance.

communities across the country .are today increasingly reluctant to '
approve millage. requests (raise local taxes).
federal and stat
and debated.

The extent to which

eiiflnds are used to finance education is questioned -

Decisions must be magébinvolwing choices about ‘how to use not only
the limited resource Qf money, but also valuable human resources.
Such decisions must aliso consjder the relationship between improving
individual capabilittés and the consequent well-being of the entire
society. -

Reading: For the More . § .
questions. - 5 -
Handout: School Board Agenda !

” r
Use .the quotation cited ¥h the student textbook, A History of the N

|
. [ S 8 :
Resentful of t%xes which they feel are already burdensome, voters in

United States (by Wade, W lder, and Wade, page 261) to'introduce the : '




PROCEDURE’
(cont'd.)

- EVALUATION:

ERIC ~

s -

‘concept of ' opportunlty “cost'z. T - " ! ‘ ]'

""The peasant mus t labor durlng gﬁose haurs of the day which his

wealthy’ heighbor can give to abstract culture of his mind; other= - k
wise, the earth would not yield enough for the subsusten@e of all;

the mechanlc cannot abandon the operatlons of his trade Mor

general studies; |f he should, most of the conveniences of llfe

would be wantlng . , . .
\ o
In class discussion, ask students what they think the author of thlS‘

. .statemeént believed would be lost .if (1) the human ‘resources of the

peasant were ‘used in another manner, and (2) the mechanic attended
school instead of working.

Explore with students in‘'class discussion why children were once such
a necessary source of labor in our soctety as agricufitural and fac-

“tory workers. . ’

Define for students the concept of ''opportunity cost'':

Opportunity cost refers to what must be given up, when decisions
are made to use scafce productive resources, to produce particular
goods or services. A decision to produce one good means giving up
‘the possibility of producung something else.

s

Dlstrlbute the Reading and lnstruc? students to read it as a homework
assignment and xrlte out the answers to the questions.

¢ ‘ v ‘

After-class discussion of students responses, introduce the concept
of "trade-off'"': R > _ .

When a person .or group chooses one good instead of another, they,
are making a-trade-off—that _is, they are trading-off léss of' one
thing for more of something else. . .

'

Distribute the Handout vDivude the class into groups and instruct
them to decide which parts of a school program they would favor elim- -
inating if a millage proposal is defeated and school funds are ser-
iously cut. . : ‘

-

~ . . ‘ P ‘
In total class discussion, ask students to share their decisions and

discuss the criteria used for making such choices. Groups with dif-
fq(ent results could débate the issues and the reasons for -their e

chaices.

v v v - 4

Introduce the concept of ''externalities'':

4

Externalities are side-effects that result when the production or
consumption 6f a good or service in,the market directly affects
the welfare of others, without’ being reflected in the price of
goods or services. Externalitfies-can be both positive and nega-
tive. '
) ' - ‘ .

To assess the students' understpnding, give a short guiz:

- Have Studéhtsmdefiné'”opbortunity cost’' "trade-offs'" and

' MYexternalities.” - N



EVALUATION . ~  Have students write a paragraph explaining which school programs

(cont'd.) ' they eliminated and using the above terms to Justlfy the reasons
for their decisions. ‘ ,

- ~

‘ _ ) L \ : l ‘ .
READTING : ) :
—

V ’
For the More General Diffusioén of Knowledge (1779) "‘\\

-

Thomas Jefferson

. } . .. ' . * j, ’ ' ~

Section |. Whereas it appeareth- that however certaln forms of government are
1)

(

better\calculated than others ‘to pro§ect individuals in the free exerctse of their

natural rlghts rand are at the same time themselves better guarded against degener-

' ..~ acy, yet experuence hath shewn that even uander the be§t forms those intrusted with
|

power have rn time and by slow operatlons, perverted it into tyranny; and it is

believed that the most effectual mgans of preventing thns would be to |l]um|nate, as

far as practicable, the minds of the pedple at large, and more especua]ly to give
them khowledge of those facts whlch history exhlblteth that, pos;essed thereby of
the experlence of other ages and countrles, they may be enabled to know ambitjon‘
under-all its shadé§$,and prompt to exert their nafﬁ?al powers to defeat its pur-

pose. And whereas it is generally true- that the people will be happiest whose laws

are best and‘are bést administered, and that laws will be wisely formed and honestly -

i

administered, im proportion as those who form and adm{nister them are wise; and
honest, whence it becomes expedient for promotung the publick happnness that those *
persons whom nature has, end0wed with genius and v:rtue should be rendered by liberal
educat:on worthy to receive and able to.guard the sacred depos:t of the rlghts and
llbertnes of” their fellow citizens, and that they should be called to that charge
without regard to weaPthvﬂblrth or other accidental condltlon or c:rcumstance but
the |nd|gence of the greater nymber dnsabllng them from so educathg, at their own
expence, those of their children whom nature hath fitly forméﬁ and disposed to

become useful instruments for the public, it is better that such should bq sougth
for and educated at the common expence of all, than that the?happlness of all should

be confined to the weak or wicked.

.

From Thomas Jefferson, For the More General Diffusion of Knowledge,'" in The Writ-
ings of Thomas Jefferson, collected and edited by Paul Leicester Ford (New York:
G. P. Putnam's Sons, 1893), II, pp. 220-229 (Bill introduced |n}o the Virginia
legislature in 4779) : - '

- - * *. *.l(f * *

-

. -10-




. ACCofding to Thomas Jeffefson, what do some governments do better than others?

2. What does Jefferson believe experlence teaches. us about pawer and those who have -
power7 ' . . 1 -

3. »Why does Jefferson beiﬁgve the . study of histéry is. important? , - ‘ _v Lo
- . - . , s . ‘ ’ .

»
N

4, When are the peoplé of a society hapbiest, according to Jefferson?‘

5. ~WHat people did Jefferson believe most worthy of being entrusted with power?:

6. Wh;'Would those without money be excluded ffom‘poweyé;_ .
. . o . ’ - h .

o

7. Why was Jefferson in favor of equcation~at public expense?

HANDOUT

School Board Agenda -

INSTRUCTIONS: Each member of the group is to act as a votlng member of a school
board faced with the necessity of cutting back on.school expenses because of the

defeat of a recent mlllage proposal. Each "'school board'' must cut three prografs
from the total curriculum. On the: chart be low |ndrcate with a '"+" which programs .
you would keep, and with a "-"" which® programs you would eliminate. Then discuss as

a group.the reasons for your choices in order to arrive at a group gonsensus.

- * = Programs’ . .ReFaEh or Reasons for ?ecision
- . Eliminate (Costs/Beneflts/ath
. Footbalr and other . competltlve\eports- I ’
programs 4 , ‘
2. Music and Fine Arts " _\i
3. DrTQarfs Ed. Program . - ) e
' L. Mathematics ’
5. Litératdra and Drama
6. Governmept and Basic Law ° ]
7. U.S. and World History -
8. Typing and_Business 3
9. Meaﬁanicé and Graph'ic-:-A.rtsw ) .
Biology andISciencel ) |




TIME

. REQUIREB:

" RECOMMENDED
GRADE LEVEL.:

MAJOR

CONCEPTS:.

INTRODUCING AMERICAR ECONOMIC GROWTH ‘ . ’
v A SPRINGBOARD ACTIVITY |

- ’ L

Ong class period. = i ‘ ‘ ' . -
SR , . o .

~

8th Grade--advanced; and 11th Grade-=-average and accelerated.

| I

Productive resources (land/natural tesourceé lakovr/human- resources,
capital), Competition, Supply and demand, Mass production, Profit,
Technology, Productivity. (snput output) "Learning-by-doing."

[N

INSTRUCT | ONAL °

0BJECTIVES:

RAT I ONALE :

MATERIALS:

v

OVERVIEW:

Students will: : y ’ ’
- List at least four possnble explanations for®the decrease )& the
price of cotton cloth in the 1800s.

b S 4
- Dlscuss the reasons why the prnce would be influenced by each

ca USE

-

- ,Foliow the same instructions and apply them to Texas Instruments
‘pocket calculators within the last ten years. .

- Note the similarities and/or differences and give an eyp]anatlon
for these. .

cepts ‘The/purpose of this :ntroductory activity is to stlmu]ate
interest ig American productivity.

Most

earpers either own or have access to a pocket calcu]ator Many
of t

m wu]] a]ready know that the silicon chlp is both d&n integral
nexpensive component in the. manufacturlng of calculators. Thus,
ave a current base of interest.

U.S. hisstory textbooks generally concentrate on .industrialization -
after the Civil War. Therefore, the price of yard goods in the first
half of the 19th Century was used to focus attention on this time

period. R
Although the students wn]l probably not verbalize many of the' actual
ecqnomic terms per se within the:r groupsa the teacher will relate

dlscovery and the actual concepts .during class discussion.
Each student receives a copy of the handout.

. The unit goal is to help students acquire a specific set of knowiedge
objectives regarding the economlc development of the United States.
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b ’ ) . .

¥
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OVERVIEW « The specific activity goal is to helg/;{udents.learn through dis-
(cont'd(i\ "covery an@ to think for ‘themselves: ) .
PROCEDURE: Divide students into small’ groups of‘3-h,‘_“Whip around'' the group to
' .+ determine the time each student got out of'bed. The person who ''got
up the earliest today'' in each group wi'll be the recorder. Distrib- .
'utevthe handout: - f

. \ . R L

-

Have each group discuss . and answer the questions on ”Prlce of Eotton

- . " Cloth."

' The person on the recorder's right will act as the sabkesperson for .
each group and will present each group's response to the class. Have
recorders write their gqroup's answers on the chalkboard. The teacher

_ I will then app[l the spec:fnc economic term or congept to the stu-
N, : _ digts idea, and gunde the students if other/additional responses are
‘ . desired.‘. : .
’ ) ’ T [
- 4 ‘ Divide into the same groups. and repeat this procedure for the second
. "part of the handout, ''Price of T—l Calculators. AP o
, VS

”

Have the cla?s note ‘the similarities and/or differences be tween e
cloth and calculator price decreases and glve an’ explanatlon for

~y

N these. ° o . o
EVALUATION: _ Students can apply the economic concepts to a reading assignmenf in
the text or films. '(Suggested films: ''The Second American Revolu-

tion,'" and the Walt Disney Educational Series, '"The People on Market .
Street.!) On the unlt test, students can be requnred to .apply the
specific concepts to explain the decline in steel prlces in the late !

- 18005
' : . ' ‘ . , ' N -
EXTENDED ’ " P « ‘ : ‘ S
- ACTIVITYA‘ Productivity increases impose costs as well as yielding benefits. =
W Ask the students to brainstorm tbe answér to the following question: ,
Who will benefit and who will pay. the costs of installing robots in o
. the automoblle industry? The level of responses will vary.according )
- k to the economic background of the students. Economic concepts of
*. externalltles and the, |nterdependence of economic actnvnty can be

drawn lnto the dlscussxon

» | ~-
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19th century;Nas:
. .o ' PR P . ' i
Year- Price per yard . Year  Price per yard: Year Price per yard
1815 . 29¢ T 1835 . .o1e . 1855 . 8¢
- e , ¢
1. List at least four possnble explanat:ons for the decrease in ‘the prrce’ ofpcotton
cloth in the 1800s. , ‘ . .
2. Dusduss the'reasons why the price would be lnfluenced by each cause. s
o, ' |
- gl 1 '_ . — ‘ . -
) .o okt T x * * * B
- b \
e " B. Price of T-1 Calculs ‘ |
ey , L . - culators _ s :
R S . —— @ . -
The price of Texas Instruments calculator JT-1 150 or comparable model in selécted
in the past decade was: : . e -
\ years i ¢ P c : -~ s 4 Lo
Year  T-1 150 “ Year  T-1 150 " Year  Comparable model
1971 $129.00 1975 $69.95 "~ 1981 $18.95

HANDOUT ' . \ ;

. . . v
J . !

A. Price of Cotton Cloth

-,
.

‘ ‘ -

. ) P R
The.price of cotton cloth per yard in the United States in selected years in the

<

1. - List-at least four p0551ble explanatlgﬁs for the decrease : |n the price of Texas

|nstruments pocket calculators in the last decade. . P

0 . »

2. D:qgﬂés the reasons why the price would be influenced by each cause.

]
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- PRESENTING CONTROVERSIAL® INFORMATION: ke
- THE DILEMMAS OF NEWSPAPERS AND HISTORIANS - . S

3

T : S ‘ N
4 | , “ . . -y A , \
TIME ~ : ‘
REQUIRED: Two class periods. : .
\ . . P .
RECOMMENDED , _ )
GRADE LEVEL:. 9th<12th Grade. - L
: , ) ,
MAJOR o
CONCEBPTS: Economic decision-making, Scarcity, Trade-offs.
RELATED " ‘ . o
LCONCEPTS: Equity. i 4 ’

. INSTRUCTIONAL. _
_OBJECTIVES: . Students will:
- Examine carefully what goes on ln society when wvarious interest
groups come into opposition.

- Be able to define what factors have created opposition.
. Ideﬁtify the criteria (goals) people are striving for.

[ - 1dent|fy the alternatives that are. open to gain as many of these
goals as possible wnth the least negatlve results,.

1 - Be able to make decisions based largely on the reatity of the .
situation rather than on emotion. '

= Decide what should be dore by a‘newspaper in reportlng controver-
sial information.
RAT I ONALE: in all free societies, various interest groups contendswith one

another for their goals. The process of attaining goals through

. " struggle and compromise is essential for all cl}izens to comprehegnd.
This activity gives students a format on which to prioritize their
goals and the potential alternatives. After this skill is developed,
the class is then asked to draw conclusions on how to relate the
story to .the rest of society in a fair and unblased fashion.

.~
-

MATERIALS: . Handodt ;{: Definitions.

) : Handout #2: Decision-Making Grld for their interest group.
Handout #3: Goals.
Handout #4: Alternatives.

»

Through the period of the rise of industrialism there was a struggle
between the workers and the owners of factories. In this'struggle
, there were many groups involved with some goals which were held in
. common and others that were widely different.
- [»] . .
These groups saw ‘the need to act in certain ways based upon their
situation. They were faced with a variety of alternatives from which

;o
S o

"OVERVIEW:

et



OVERVIEW:
(cont'd.)

PROCEDURES:

A

>
3

i

- z‘%w«v Vi

.

(

vPass out Handout %2,

"Volunteer Army |- - - ‘ - ' + -

native Service 3 , \

Lo : .

-~ v,

vthey had<to select the one most acceptable and likely to succeed .

Students wnll be working in small groups to~make decnsnons and the
small groups will 'then describe their findings to the class. After ' -
these reports and the ensuing discussion ‘on how these different per- ' .
spectives can lead to conflict or [eso]utuon‘ a tribunal will act as "
an editorial board deciding how best and most fairly to report thei-r

findings. This process should force students to defend their deci- ¢

sions and the+class .in ‘the name of the tribunal to determine the most

important goals. '

Give- students a brief overview of early tndugkrlallzatton and the
interactions between workers, owners, government, amd other lnterest : bt
groups. ) : . L . :

Pass out Handout #1, ”Defnnntlbns " and go over the;e terms,. Explaln
that §0u will be asking them to ldentlfy similar and dissimilar goals
betweemn groups to show how alternatives are possible inymost situa- _
tions. . |
4 .o - - . ¢ / ‘
Introduce the idea of trade- offs where a perfect solution is usually - o
not potstble, and explain that we search for acceptable and poss:ble

compromise solutions. -
A . - .~

BN

“Decisien-Making‘Grid,“ to aid students in clar-
ifying their choices. Pass out Handouts #3 and #4, whlch éontaln - ceoT
partial lists of goals and alternatives. Explain that they will be .
working in small groups representing actual historical greups from AN
the past. .Divide the class into greups "and have each group choose )
their goals and aiternatives based on the nnterest group you have’

chosen for them to represent. ' Have the groups fill out the grids to
show their ratings for the various alternatives they have selected .

(A sample Decision-Making Grid is shown below.) . . L ,

+.  SAMPLE DECISION-MAKING GRID o

GETTING ENOUGH SOLDIERS TO FURNISH AN EFFECTIVE ARMY R

SUFFI'CIENT REASONABLE=| rpeepom |ADEQUATE '
SIZE METHOD OF o

QUALIFIED OF . : RANK :

TRODRS DEFENSE CHOICE  |SUPPLY AT , K
BUDGET ] ALL TIMES \

.| bth . .

PROBLEM:
GOALS

A SOLID
- DEFENSE
ALTERNAT I VE

-High. Pay and

Benefits _1St'

Draft -+ 2nd,

.

L

Reguire Alter- . . >
of all 18- ' . } s BTd
year-olds » :

P N ’ a
) .




EVALUAT ION;;

Have studénts, .as representatlves of the|r nnterest group, disgcuss
how this story should be fold to the publlc Appoint a tribunal,
representing gn ed|tor|al board of a newspaper of the time you are

“ dealing wnth to act as a referee formulatlng the story about the

+  labor ahd'mahagement st+yggle. Have the class decide how to tell the
story and* How they shouldy.interpret the. behaviors of the various
interest groups. . : . ' y

- 4

. HANDOUT #1

2.

3.

k.

- hr ] 5..

6.
7.,

10.

11.

. 12.

. . DEFINITIONS
—_
1. (Unnon — a group of workers who banded together to |mprove their wages and

.

'working condltlons by bargalnlng for the:r servnces wlth ‘employers.

N - . . t
Trade Un:on Organizers — and|V|duaIs whose job and Ilvellhood came from bring-
ing workers together into unions and thereby improving the workers' situation.
They encourage@ the withholding of services as a tool (sgrike). - | ¢
P\nkerton Forces -— private *armed forces who were brought in b& factory owners"
to protect their property and non- strjklng orkers.

“ Factory: Owners — those whose ski?ls in bringing maphines, workers, money and .
.buyers together produced goods.. Owners were capitalists who establlshed manu-
facturing organizations in order to make a profit and who sometigmes used mass
flrlngs, blackllsts, etc. as tools'in the struggle .

.
[

. Governmént 0ff|cnals — individuals-who dere employed by or elected to’ govern-
_ment pOSts\and who cqnsu%&ged guestions of, peace, order and material well—berng
of. the country. . -

*

Workers — those Jho sold their \ﬁbor'for a living.
; \ » .
Molly Maguires — a groyp of "laborers who wanted to.organize quickly and who
readily used‘violence (dynamltlng and shootrhg) to achieve their ends,
o,

Plant Managers — those glven the:responSIb*llty for runn(/g the plant as effi- '

ciently as possible in order to achleve a good proflt return from the invest-
mehtw -

- ;
.
4

Consumers — everypne who purchased goods that were produced and services that, -

were perfqrmed

, - -
Seabs — workers (often imﬁigrants@ who would work for low wages just. to be

able to feed.their families. They were often willifg to rephace union memberé
who were on strike for higher wages .

’
-

Scarcity "— when'resources avaiiabhe to sotiety were insufficient to produce
all the goods and services people’desired. ’

N
. t. .,

Trade-of f — when people gave up one valuable item ‘for éomethlng else they
valued more. It assunmes people can’ 't.have everything and that they frequently
must compromise their wants.

. SR A

s

-
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HANDOUT- #2 .
- . ‘ Decision-Making Grid ~
/o ' '
Group Name
« N Y . N - i \
Members : . - . -
- .GOALS’ v
, ] ‘ ‘ ! ' ,
ALTERNATIVE -i .
' '. - 4 ’
e . i
hd N ) ‘ /r_\ L b
- RS 7 \\ ) !
’ ' ' R
. - AN
. [N . o
1] Pl a N
‘ <
- . \
A / . . . s N
wha - ‘..l . . a_
Instructions: Place '+ in the boxes beside alternatlves that will achieve the g&al'
in the column, and '-'- in the boxes beside altenpatlves that will not 'achieve %he
goal in the' column. Tally the number of ''+'s' and rank ‘the alternatlves.
, & . ’ : 2
HANDOUT #3 S '
. Goals ) ¢
“ . > ! . )
G1° Improve workers' situation G13 Prevent conflict in the company
G2 . Growth of the company G14 Efficiency .
G3 Organize a large group for strength G15 Assist ‘those who take chances to
in numbers help natlonal growth -
G4 Help individuals who add strength . G16 Do one's duty to uphold the law
. and wealth to the nation ‘G17 Retain a contract for assisting in
GS Keep Violence and conflict down the maintenance of order -
G6 Win quickly 618." Organize and gain power at any cost
G7 Provide some JOb security G19 Encourage conflict |f wishes aren't -
_G8,  Solid ‘profit . .met
€9 Full control of the operation "of G20~wGa|n some control of the work place
.work place G21 Higher prices
G10 Fogm a union that will provude a. G22 Lower prices
share 6f union dues as sa]ary - G23 '
G¥t Gain ends peacefully ) G24
G2 Maintain relative stability in G25
wages and prices a4 G26
e

" b
s

_18_

»~
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. HANDOUT #h° | ' -
’ M !A ° \'. - .
b . [ ~ e A
* Alternatives ) - Lt
A1 Govérnment tax- breaks A18 Privately-contracted security’force.
. " A2 .~ Layoffs (civilian-owned military fowvce) .
A3 Relocate in another area 'ii. A19 Sabotage . - '
AL . A1l family members work at an early A20 Revolution N
. age g‘ o A21 Work' slowdown .
A5, Stop organization at any cQst A22 Close the plant and move out .
Ab Do nothipg and take no risks .23 Strike "™ - . | ‘
« A7 Additional restrictive. labgr laws .- A24k Universal strike (throughout the
© A8 Labor laws to protect the w?rkers _ area) ‘
A9 Unemployment » EQ' AZSG.Dégtrpy or damage the plant
. A10 Deportatlon - -:%. . . A26 .'Riot + -
A1 erk for e even less than thegFthers - A27 Palitical Action
A12-" Reducerprtces e e 2T ¢ A28‘ Formation of a. political party
A13 Fire all workers ] A29 Go out of business
: A1l . Lose political oontrlbutlon A30 Declare bankruptcy , , :
A15 Raise prices, ! - A3l.r R . :
’ A16 Blacklisting | A32 v o
A17 Use gqvernmert troops. CXE N . ‘ o
‘“’:\, . < — o ‘_"‘f_.._ _.. N . | =
> . . & . .
K . . :
’ L 4
. N '
M ’
s ]
.
. L ’. -
= “
( .
»




. - - | \
TIME AR ‘ ‘ )
REQUIRED: One or two .class periods. \
M - { . . . ) v . . . . ‘
REGCOMMENDED ) : : -
¢ - GRADE LEVEL: 1th Grade--average (may also be useful for studerits. with reading
difficulties. » : ‘
: L ]
R MAJOR ‘ ° b -
CONCEPTS: So]e propriégtorship, Partnershlp, Corporation, Ca®ital, Stockholders,
P ’ Shares, D|V|dends - - )
.~ INSTRUCTIONAL A ' S, e . |
OBJECTIVES:  Students willy' Co o .
. X .
- Identlfy the three forms of business organization.
- Demonstrate the|r know]edge by naming.the typeS:of business “u
- described by examp]es in-an activity sheet and examples in their
« . L;j}munlty . :
€ able to- ldentlfy the advantages and disadvantages of each form
of busnness ' , ‘ .
: " ' - e
_RATIONALE: American business grew trehendous}yfin the late 18th Century.‘ Many
textbooks are weak on this topic, with no explanation ‘as to what'a
’ corporation is or how it deve loped. By using-a reading handout and
activity sheets, students will be abte to identify the different
forms and begin to COHSIder thelr |mportance in the development of
) , American busnness _ . ‘ .
MATERIALS: ‘Reading Handout Forms of Business Organization in the United Stateé.
- States. : )
. Acthity Sheet #1, to illustrate the advantages and dlsadvantages of
the diffarent forms of bysiness organization: : -
Activity Sheet #2, to identify and deflne business forms. ‘ )
Activity Sheet #3,4to categorlze buslnesses in your community (thls .
information is available from your Chamber of Commerce) .
OVERVIEW: - American business has taken many varied forms as ittadapted to indus-

gy

trialization and growth. All forms of business organization evolved
from the sole proprietorship. The second stage_was the partnership,
which had advantages over sole-proprietorship. - The next stage was
the corporation, the major business form today. Some believe that' -
the multi-national corporat:on is a new emerging stage.

Amerlcan business evolved. from the sole proprletorghlp to the corpor-'
atuon for three reasons: -

.

-. Indu&trlallzatlon resulted in the necessity for huge sums of money
' . ¥

.. 23" '
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. . L. . .
OVERVIEW L to ngin and run a business. Often one or two potential owners -
(cont'd.) were unable to provide this capital by themselves. Consequently,

) the concept of stockholders developed whereby hundreds or even
thousands of people provided the capital by purchasing shares of

stock. : s . e

Al .

- Industrialization also increased the risk of doing business. Many
potentia¥ business owners were unwilling to bear this risk alone.
porations allowed business risk to be spread among many people.

- Industrialization increased- the potential for business owners to
be held personally responsible for injuries in red by workers
and customers. The corporate form ¢f business removed)this form

, of personal responsibility. The corporation can be held responsi-
' ble, but not the owners. ‘ ' '
PROCEDURE: » Divide tha class into small groups of 3-4 students. Distribute the

reading handout, ''Forms of Business Organization in the United
N States,'' *and tell the students to read and.discuss it in theit “small
" groups.,. s B

Distrighte Activity Sheet #1 to each group and have students work J/‘
together to Complete it. Repeat with Activity Sheet #2 and #3.

EVALUATION: . . Have students write a brief fictional account 'of a business that
evolved from a sole proprietorship to a partnership to a corporation.

" - - . - - ] T : /.—-
READING HANDOUT ‘. o

N et

A Forms of Business,Organization In the United States.
L4 .

SOLE PROPRIETORSHIR: . . ,

i I
in a proprietorship one person provides the work and capjgal needed to own and oper-
ate, the business. The owner may keep all profits but must assume responsibility of
all losses. The small self-owned business is the most commdn form of Quéinéss in

the United States” ™ Despite the fact that individual proprietors often work harder,
longerland for less income than people who 'earn wages, new one-person businesses are
continually opening and closing throughout the nation.

<

-

Examp le ) .

V.Joshua runs a bagel stand. He uses his owh money to buy bagels and cream cheese.
On most days he sells all of his bagels and makes a profit. On a few days he cannot
-sell any bagels and loses money when the bagels become stale and the cream cheese,{

molds. - .
' ) i ) » ’
Advantages ' i ' : ,
l \ 3 » 3 ’ 3
1. There is usually more personal service and the business is more customer-
oriented. ' . . :

PR 21-- - 24
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2. It is a satlsfynng experience for owners. ) and do pot
share proflts with anyone. . g
Tig
DisadVantgges : .

y =7 ! -. ‘ e ‘ . |
1. - There is limited capital (money) to invest inthe business.” ‘ -
/) : . 5 :

2. The size and growth of the business is restrlcged C ‘ . L . T
3. There iis a problem of personal. kiability (the owner is flnanclal]y responSible RS i
for all problems). - v A L
b, R:ek of loss.wis shop]dered by only ont pef§ébj“tlé ' S e e
3 : : ‘ ) A . - . S
E ., THE PARTNERSHIP:

» . ' ) s
In a partnership two or more people dwn and operate a~ business .together. TJhey agree
upon a division of labor and capttal needed to run a busimess and also arrange to

share debts, losses and a percentagé of the profits. The .owner of a successful one- -
person business often finds, sooner or later, that more capital is needed to help
finance expanding programs. Bringing in a partner with finds to invest is one way
to get the necessary capital. The original owner gives up.the sole right to ali
prqfitf but obtains the money.-to expand without going into debt. J\\\\\ _
Ekamg]e = - )
Mrs. Anderson found out that she needed more capital to expand her dress»shop'inEo g .
the gnpty store next door in the shopping malld. She found a partner with funds to . '
invest to get the necessary capital. Mrs. Anderson now must share her proflts, but
she does get the money needed to grow without going into debt. ..
/
Advantéges ‘ . ’
1. The risks of business (debts, expenditures, and responsibility) are shared.
2. . With two or more people, there can be more personal service for customers. o
3. It is satisfying for the owners to have their own business.
i There is more capital than with a sole owner, and this encourages growth.-
Disadvantages
’ k4
1. Profits are shared by the partners. .
2. There can pe disegreements'between partners.
o) . 4
THE CORPORATION: - . ) ,
A corporation is basically the legal equivalent of a person. It can be sued and it -

can sue, own property, and incur debts. Ownership of a corporation can be shared by
many peop]e, but owners are not liable.for a corporatlon 5 activities beyond the -
limit‘of their individual tnvestments init. 2

< S 4 ‘ 20 . : . ;,
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- Example

. ] ‘ . \ 5

- Mr., Bach became a part owner of a steel company by buying 1,000"shares of itg stock.

Mr. Bach feels the steel company is going Jo grow in the coming years because of the

new technology, and he hopes to make money (dividends)- from ghe' company’ as a stock-

‘holder. If the business fatls, Mr. Bach will lose only the* éoney he has invested, =~

. . because the coMpany itself is responssble for. the Fosses it might incur. Mr. Bach
cannot be asked to pay for the debts' of. this company .

Advantages - . A . I : am N e
1. There is lnnuted ]lablllty because the r*sks are shared by many .

* Al .
There is more capltal avallab]e : : w » R o

-

2
3. There can ‘be qu1cker growth because. of avaiTable. resources
L

. There car be specnallzatlon of work aIIOW|ng for a more effectlve use of time,

money, resources. - PR L d
. - . . 4ﬁﬁ' ‘ ;
Disadvantages ' ' R
1. The profits are shared by many people. - "" e o .

\

2. There is less personal service ‘provided.

3. The decisijon- maklng prOCess can take ]onger because of the number of people in-
volved. . . '

’

4, There is less: prrde of ownershlp because most of the owners have less involve-
. ment in the company. _ . . e

ACTIVITY SHEET #1 - i »

t
B

Fill in the chart beloWw using the informatiéh'&%vaded in the reading .handout .

T S SOLE PROPRIETQRSHIP PARTNERSHIP CORPORATION

Financial Resources

- Degree of Risk _ 4

Profits

Growth Potential » a

.y,
Specialization

Personal Service - . .

e

Rl - I -23- 28




ACTIVITY SHEET #2. | S

. N ' A ‘ LY
Identify the business organization form in each of the examples below.

1 ) : John Gardner owns and operates a black-

) smith shop. With SucCé%sful management
and by paying close attention to the cus-
tomer, he has been able to maintain a good
business.

2. ' - Jacob Russell was a gunsmith manufacturing
his own handmade guns. He had a very suc-
cessful business. He was swamped with

T orders .and needed ¢apital to expand his

business. He joined with Harry Flint to

’ : continue this growth.

C 8. ) ’ Susan Henderson is the manager of a large
incorporated department store. ' She is
officially accountable to the store owners
, (stockholders) for her management deci-
- : sions.’ As long as she continues to do a
- good job, she is free to set many of the .
store's policies,

L, ' Joseph Biddle owned his own business for
. L. 10 years. He is considering incorporation
and selling shares of stock to raise money
» for expansion. ﬂg plans molkeeg>the’ .
) : : majority of shares (he will be the princi-
k///pa] owner), but by selling the rest he
hopes 'to get the money he needss

N o

T 5., L , Keith and his sister bought raspberry

» plants with their savings. Keith is re-

' sponsible for planting and maintaining the
plants. His sister sells .the raspberries
they produce. They share profits and.
losses equdlly. ’

From these examples and those in the reading han@out; write out-the following defi-
nitions in your own words: . ‘ . . . :

Sole Proprietorship:

Partnership: . - ' ; , o«
: %
Corporation: o ‘ g 5 A ~
WK
<0

w4

[



S

. , .
. ) ) i |
ACTIVITY SHEET #3 . A
- Can you now identify 5 of each ‘kind”of business in our community?
. ) A i
) ‘ Sole Proprietors: , -Partnerships: : Corporations: .

- 1. : : 1. | 1.
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TIME

INFLATION AND THE 19TH CENTURY AMERICAN FARMER

’

7

11

-
0

REQUIRED: » ° Two class périods. : \

RECOMMENDED
GRADE LEVEL:

MAJOR
CONGEPTS:

"~ RELATED

CONCEPTS:

INSTRUCT | ONAL
OBJECTIVES:.

,

RAT FONALE:

~MATERIALS:

PROCEDURES:

11th-12th G?éde—-average or above-average ability.

Effects on inflation, Changes.jn price levels, Profit.
» o ' :
19th century currency policy, Economic cdndjtions for farmers.

\
Students will: ‘ ' - "

- DBefine infiafionﬂ ,

- State reasons why 19th century American farmers favored inflation-

ary policies.

- Define profit. . . '

1

- List two reasons why prdfit is ﬁecessary.

-
-

In the present period of high inflation, it is difficult for students
to understand,why in the past (and today as'well) some groups favor
inflationary policies. By computing the benefits of inflation to
people with large debt, students will sée how inflation alone could
have meant the differencﬁ between profit and loss for 19th century

American farmers. \ ,

Profit is necessary as’a source of capital for economic growth and as
a means of improving an individual proprietor's standard of living.
By discussing what a farmer would do with his profit and how he would
pay for his Yosses, the students will discover the need for profit.

-

Handout #1: The Effects of Inflation on Farmers.

.Handout #2: Farm Product Prices, 1885-1890. <

(optional) U.S. inflation graph, 1850-present, shown with an overhead

r opaque projector (most effective) or duplicated-and tused as a
handout; printed in World Eagle, June -1981, page 21 (back issues
available from World Eagle, Inc.,-64 Washburn Ave., Wellesley, Mass.
021 lx. .

Set the stage by describing a situation for a farmer-homesteader of
the 1880s, i.e., 160 acres, reasons for debt, crops grewn, etc.

Ask the class if they feel that inflation is a problem and why. Ask

"if they can think of* any reasons why a person might welcome infla-

tion. Tell them that American farmers of the late 1800s often did

29 &
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PROCEDURES favor‘iﬁflation, and that.the students are going to do an exercise
(cont'd.) “that will help them to see why.

~

Distribute Handout #1, '"The Effects of Inflation on Farmers," and go
over,the definitions.

Explain that we are assuming for this exercise that the farmer's .
yields are unchanged throughout the entire period and that farm
prices inflate at the same rate as all other prices:

R Explain the math computatlons and compute Year 2 with the class as a !
whole. Do the gross ircome computation for Year 3 so that the class
) understands the compounding effect of inflation. Then have .the stu-
dents do the remainder of Year 3 and Years 4 and 5 individually.
Check the figures with the answers below: : A N

ANSWERS TO HANDOUT #1

Year 1 Year 2 : Year 3 Year 4 Year §
T = T B p T T,
i Gross x1.05 x1. 09 x1.005| x1.05
| . Income  [$2,000. 2,100.00 2,205.00 2,315.25 2,431.01
8 T . 1 '
Living | x1.05" x1.09 x1.05 . x1.05
, = Expense 500. | 525.00 I 551.25 578 81 '+ 607.75 "
. l > !
Operating x1.05 1.05! R 05 " k1.0 0™
- ' Expense | 1,000 : :1,050.00 - 1,102.50 i ,157. 63 . 1,215.50
. e I , . i |
. gES;ent "oifixed t . fixed: ' fixed! fixed
] . Expemse | 500 ,L 500. ' 500. o, s00. | : .500.
' A | Total ' N N N N ~ ' .
Expenses .2;000. @,Q75.00 ?{153.75i Q,Z}G.hh F,323.25
| l ‘ ‘T — ! )
Sorareey | =o- | 2s. o st.asf W, 78.81 (| 107.76
. i

Discuss the ways a farmer might use the.proFit: as capital (more
"land, labor, or equipment); to increase his standard of living; to
reduce his debt; or a combination of these.

L X . Do calculations on the blackboard for a modlfled Year 2 where there
7 is .a drop in prices:
Gross lncome $1,900.
Living Expense 475.
- Operating Expense 950.
Debt Payment Expense - *500. -
. K Total Expenses 1,925.
' " Balance (profit) -25. (loss)

Q . -27< R
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PROCEDURES’ Ask the class where the $25 lpss would come from (living expense,
. *(cont'd.) operating expense, or new debt). Ask what would happen if the defla-
- oo tion continued at 5% per_year for three additional years (large drop
in living standatd and eventual ruin)rs ‘

Tell the ‘class that they will have a «chance to see what really
happened in this period. Break up the class into small groups and
distribute Handout #2, ‘.érm Product Prices, 1885-1890." Have each

‘ group discuss and fgrmu1ate a general statement about farm prices in .

' this period (there was a slight decrease) . . ,*-J

Distribute (or show) the inflation graph (see Materials). Ask the
class what happened to prlcq; generally durlng this period (there was,
a slight decrease). M :

‘

4

EVALUATION: immediately upon completing the lesson, give the following‘quié“ Qée
.one or more of the following questions depending upon ‘your emphasis:

- Define the térm inflation.

- Two pajor issues of the late 1800s that we are abouﬁéto examine,
-~ the Greenback Issue and the Free Sl]ver;lssue were opposed by
* bankers because. they were inflationary. Most farmers supported

both ideas. Why? ®
- - Define the term profit. ‘ N
. - Why isiit good for a farm or a business to make a profit?
#
" HANDOUT #1
. .-, The Effects of Inflation on Farmers Y
) ;”1. Gross Income — all the money the férmers receive for their Farm products.-*
; (
*2. Living Expense — the cost of the necessities of life, such as food, housing,

clothing, medicines, etc. Everything has a cost: even home-grown food is from
land that‘could have been used for cash crops (i.e.,.opportunity cost).

3. Operating Expense — the cost of seed, equipment repairs, new supplies and
. equipment necessary to run the farm, etc.

L. Debt Payment Expense.’— Most farmers during this period borrowed heavily from
‘the bank to buy additional land and modern farm machinery. _Debt represents
interest and pr:nctpal payment on a long-term note. (Many farmers had short-

* term debt as well, having borrowed to cover living and operatlng expenses; that
kind of debt is not represented in this exercise. )_

L

INSTRUCTIONS: To compute each year's Gross lincome, Liviﬁg Expehse, and Operating
Expense, multiply the previous year's figure by 1.05 (for a 5% rate of inflation).
The Debt Payment Expense does ‘not increase; it remains at $500. Add each year's

expenses to get Total Expenses and subtract that total from Gross Income to find the
Balance. That balance is the year's profit. - 3<[

-~ ‘
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AN\ e

- Year 1 " Year 2 Year 3 ’ ’Year 4 ~ Year 5

Gr : : ' ‘ '
o $2,000. |x1.05 x1.05 x1.05 «1.05]
Living ' R
Expense % 500. x1.05 x1.05 . x1.05 x1.05
Operating i '
Expense ,$1’000' xl;OS. x1.05 . x1.05 . X1ﬁ05
Debt _ . . AR
Payment $ 500. |fixed{ $ 500. fixed $ 500. fixed $ 500. f.ixed
Expense _ ’ .
Total
Expenses . .
(subtract || $2,000.
" from ' ’ \ '
income)’
Balance
(Profit) -0-
% 3 ‘/
HANDOUT #2 | L
Farm Product Prices, 1885-i890
(December 1 prices)
Yea; Corn . Wheat Oats Barley '~ Cattle Hogs
(bushel)" - (bushel)i (bushel) (bushel) (head) (head)
1885 32¢ 72¢ 28¢ 56¢ $24 .40 $ 5.06
1886 . 36¢ .- 69¢ 29¢ 53¢ $22.20° " $ 4.30
1887 . b2e 68¢ 30¢ 52¢ $$21.18 $ 4.60
1888 . 33¢ 93¢ 27¢ 59¢ . $19.39  $ 5.12
1889 28¢ 70¢ 22¢ b2¢ $18.77 % 5.80
1890 - , 50¢ - 8h¢ ‘h1¢ 62¢ . $16.95 $ 4.80
Yield 22 bu. 13 bu. 27 bu. 22 bu.
per acre_

NOTE: * In general after 1890 prices dropped and did not reach the 1890 levels again
' until 1896-1897. ) '

Source: Bureau of the Census, Historical Statistics of the United States, Colonial
Times to 1957, U.S. Government Printing Office, Washington, DC, 1960.

£
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"TIME

REQUIRED:

>

RECOMMENDED
GRADE LEVEL:.
MAJOR
CONCEPTS:

THE ECONOMICS OF DIVERSITY: THE OLD ORDER AMISH

Four or five class periods.

N

11th-12th Grade.
\ ) . : 4
Economic and social diversity,

Basic economlp goal% of so%letles
Basic societal

functions. .

INSTRUCT IONAL
OBJECTIVES:

RATIONALE:
’

i

Students wiltl:

List es;égllals for societal survival.

@ategorize those essentials into six basic functions of society
(economic, political, social-educational, religious, familial,
recreational).

and

' Describe how the American econéomy attempts to achieve six economic
. goals .(full employment, economic growth, efficiency, freedom,
security, equity). \ o .

Describe how the Old Order Amish attempts to achieve the six eco- ol
nomic goals. ; .
' / .

Compare those .methods with society .in gengral. . -

Analyze possib#lities of survival of economically diverse groups

in society. .- ' ’ ' ' '

The American nation was shaped in part by the demand for and availa-
bility of agriculture and its products. As new technology increased
productivity, the rural scene changed dramatically. The subsistence
farmer became the highly skilled manufacturer capable of feedlng his
family and 56 other peoPle . .

But not all farmers made the technological changes into the world of
industrialization. There was an intentional reluctance on the part
of the 01d Order Amish. |t was predicted that the Amish ‘could not

survive with the .old methods, but they have.

in fact,

they have been

able to attain the six major goals of the American economy.

they been able to do so?
t What is the price of their dlver5|ty?
This unit could be incorporated

nomigs classes.,

nomic standpoint, the students will
. possible and even profitable.

A &

into U.S.

In what ways are their methods different?

.

hlstory,'SOC|ology, or eco- T
By studying a group such as the Amish from an eco-
see that economic diversity is

How have




. - . - ) .
. . MATERIALS: One copy ‘each of Handouts #1 #2, and #3 for every student.
i Book: Amish Society (see Readlng-Llst)

Supplementary articles (see Reading List for suggestlons)

e

N PROCEDURE: (Day 1) Students will divide into groups of f0ur or five and brain-
. ' "storm the ideas necessary to complete Handout #1. The student groups
will list their essentials on the board.,and have a general class dis- .
cussion. Let students determine what items are really essentlal and -
which are not. Allow for a wide varlety of respgnses.

(Day 2) ﬁ%om the list of essentials o Handout #1, have the students

group- common essentlals If normal patterns persist, approximately
six categories or fiunctions should emergy (economic, political,
! R social-educational, religious, familial, and recreational) This

activity can be done either in groups or at the board usnng |nputg\\ ,

N from the class as a whole. This activity could also be asslgned as
£ homework . . . : }
. . . . . ¥

.
1 { M -

* ~* (Day 3) Distribute Handout #2 and have students meet in groups to.
answer the questions there. When the chart is completed, hold a gen-
eral class discussion to discuss, possible answers. Follow-up quas~

tions could be: ) . ; ~
€1) Do societjés approach these,goals in ‘the same way? )
L ~ (2) Do fall Americans approach these goals in the same way?

(3) Historically, have Amerlcans approached these goals in
. the same way? - o : .
- (Da¢ 4) Using the information gathered from yesterday's discussion ' °
- questions, assign students the reading material on the 0ld Order
Amish which illustrates their economic diversity (see Reading List
- : for suggestions). Allow time to read; then have students completé
Handout #3.” :

¥ '

“ . (Day 5). Léad.discussion using tha following questions to summarlze
and analyze the past four days' work:

(1) What are the.similarities “between society in general and -
the 01d Order Amish in the accomplishment of economic

goals? ; )
(2) What are the differences? . " .
s (3) Can economically diverse groups, such as the Amish, sur-

vive? Why or why not?
EVALUATION: Have students write an essay entlt]ed ""Economic Dive;sity, Doom or
AT ‘ Boom?'', or , .

L4

- . 'Have students locate and summarize articles in popular magazines
about economic diversity. Articles about #lf-sufficient*religious -
or secular communes, or individuals who barter goods and services’, , ‘
- . are examples which’ cou]d ‘prove both interesting and illustrative of
B economic diversity. : |



-

READING LIST
' ;

R B .
" Selections for the reading may be takgﬁ from two sources. Both or either may be

used to complete the assignment. ,

SOURCE 1: Amish Socliety (3rd edition) by John A. Hostetler, Johns Hopkins Unlver-
. sity Press,“Baltimore, 1980, Chapters 1, 5, 6, 12, and 17.
SOURCE f Selected readlngs fnom magazines and other books:
""A Victory for the Amish," Newsweek May 29, 1972. ‘
. {
""The Amish Ruling and Rellglous leerty,“ Education Digest, December 1972,

YAnother Round in Amish Fight Against Social SeCUrlty Tax," U.s. ‘News and World -
Regort September 25, 1972

Kephart, William*M. Extraordlnary Groups: The Sociology of‘Unconventibnal Life-
styles. New York: St. Martin's Press, 1976.

'""'Life Without Welfare: Story of the A&ish;“ U.S. Mews and World Report, July 24,

1961." . v . J . O e
""Plainly Fuel Free,' Indianapolis Star Magazine,‘June 1?, 1979.
""Modern Age Berely ncroaches on Lifestyle of Indianma's Amish," Indianapolis

Star, July/®, 1980. . . : . .
Adams, Ruth C., ''How to Love tRe Land and Liveiwith Your Love,' Organic Gérdbning

and Farming, May 19

Johnson, Warren A., Victor Stoltzfus, and Peter Craumer, ”Energy Conservation in
Agisthgriculture;“ Science, October 28, 1977.

Keller; Sharry, ''Be Yet Not Conformed to the World," Lﬁd ana Daily Student Week-
end, November 23, 1974. -
] ;

""when the Amish Run Head-on Info'Progress,ﬂ U.S. News adL World Rebort,/June 25,
1979, . , | T 7 > :

HANDOUT #1°

What are the essentials for societal survival? tist them/ below:
’ \ A i




HANDOUT #2

. . o . iy

How do people in 'the United States attempt to achieve the economic goals liéfed

below? List also government: programs in the areas’ given. . iy
r v ‘ \-.
" Full Employment o . Economic Growth
] ) .
Efficiency - : Freedom ‘
‘ Q
Security : _ Equity
il
-
¢

v KA e N O
i = w .
e

' 1
HANDOUT #3 | o8 L\
* v \
How do the Amish attempt to achieve the economic goals listed below? What role is
_played by the government in these areas?

-

Full Employment Economic Growth

.

Efficiency ‘ i Freedom »

Security




ACCUMULATION OF WEALTH AND THE FREE ENTERPRISE SYSTEM

«

CTIME o ‘ o .
REQUIRED: Three class periods. AR . : .
RECOMMENDED o | - .

GRADE LEVEL:  8th Grade. St
MAJOR S N

CONCEPTS: Free enterprise, Profit, Cbmpetition.

INSTRUCT I ONAL : . E .
QBJECTIVES: Students will: . S h;;//a ‘ ‘ : .
- List, American economic freedoms (freedom to buy gnd sell, freedom
to compete, freedom to earn a ltving, freedom to earn a proflt
and freedom to own" property) :

a

- Identlfy and define monopoly o

- State the progress made from the accumulation of wea]th

.

RATIONALE: . Our government is based upon cegtain princjples of freedom—-freedom
g of speech, press, and religion. We vote in free eledtions. We also
enjoy certain econpmic freedoms——freedom to buy and sell, freedom to

compete, freedom to own property, and freedom to earn a proflt
o~

,It is through these freedoms that - many have planned and created huge
business operations, certain that a growing nation would buy all they . ¢
made .. They bought expensive: machlnery and. paid high salaries to '

expert engineers to lawer the' cost of manufacturing. Lower costs

Q . attracted more customers, -and this meant bigger sales and therefore
. ‘more profit. Their wealth led to their control of lndustrles (market .
- power), thereby eliminating competition. .
MATERIALS: ° One copy for each stUdent of Handouts #l #2, and #3:

Multiple copies of white |ndex cards (count 1/2 the number of stu-,
dents in class x number of .3-minute rounds the gane will go) labeled ‘
according to the sample 'buyer's' card in Handout #2. :

Same number of,some\co]or index cards (1/2 class x number of rounds)
labeled  according to sample Mseller's' card in Handout #2.

Name tags for 1/2 the‘number‘of students in class (the sellers).

PROCEDURE: Distribute Handout #1 and allow time for reading. Have students com-
‘ " plete the chart and answer the questions at the bottom Discuss
their answers in class. - ' " ’
. .
Distribute Handout #2, ''The Free<EH{erpr|se Market Game,” and divide
the class into buyers and sellers. Follow the instructions given on
the handout and distribute the index cards. After fhe game is

s
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stopped, have students answer the questions at the bottom of Handout
#2 for homework " .

‘When homework'assignment has been turned in, discuss the questions
<., R with the class.  Distribute Handout #3 and allow time for reading.

. Have students answer the questiont at the bottom.

EVALUATION: Evaluate students on their answérs to the questions gt the end of
' " each handout and on their class participation. _
) ‘ " -
HANDOUT #1 . ' , .
. , ' &
v ’ " Comparing Economic Systems L ‘ kf

] 1
. |
~

Over the past 169 years, our economjc‘system Haé grown 1arge,‘interconnected,
and comp]icated. As a'resu1t our national government'now acts as referee and makes”
other econom|c decnsnons.l Becauaf the government makes more economic decnsnons than‘
it once did, some economists now describe our System as a mixed economy ‘ :

But it is Stl]] correct to call lt a free economy or a free enterprlse econ-
omy, because mos t economlc decisioens are Stl]l made by Lndnvnduals Freedom in our,
economic system permits.enterprising busnhess people to, ‘enjoy. success and profit.

. Free competition exists to let busnness firms know what goods customers favor. If
- they do not buy a product, producers will make somethlng else or go out of business.
American.business.0wners also take many'risks.”'They are free to.earn profit—
- that is, they hope to make more money than it costs to run the busihess. The free ~
@ market and free competi-tion would not work without also having private dﬁﬂershlp of
property. But busnnesses are requtred to risk losses if they make mlstakes 4
in an' economy like that:of the#SOV|et Union, most economic.decisions are made
by government officials who‘head huge planning agencies. Individuals are left with
only a few decisions'to make. People are told how much they can buy. The govern-
ment decides what prices are to be. workers are told what jobs they must take. And

"young people are told what jobs to train for. The governmentﬂmanages nearly eVery--

thing. - - o . ‘
For these reasons artd others, we say that the leaders of the éoviet Union
have establjshed a command econcmy. In this type of economy, the government is all-
) powerful. It owns almost all the capital, tdo]s,vand‘means of ﬁroduct?on of the
Soviet Union. It tells the managé?% and Qorkers in factories and on farms how much
) they. must produce each year. If they do not produce as much as they are told to,
their wages may be reduced or they may be sternly reprimanded. ~
. " . |
\ N - ‘
Q ' | R S ) ’ ‘
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2. Those without name tags will be buyers and wil$\Q3ch be given a white index card

Questions:

1. Why is our system described by some economists as a hixed'economy?‘ -
2. vCo%plete the, chart_beloQ as tb which system each term belongs to. _
3. What are some of our economic'freedoms?,

4. What is perit?' » i ' - :

5. What are some benefits and drawbacks of free compétition?

' American System //{ ;. ‘ Soviet System
. ' J ) » s
Free Enterprise ' : . . , . o o
GovernmentZContro] 1 ,
Competition S N ' . .
Profit , : - -
Economic Freedom : s
. “ '.‘ Pl
Command Economy . .
Economic Decisions /
HANDOUT #2 - ._ o .
The Free Enterprise Market Game
In any market, business deals are conducted between buyers and sellers. In this
market game, you will play the role of either buyer or seller of navy beans. Work-
ing in the market, buyers and sellers will decidiﬁthe price of navy beans.
Each transaction to buy or sell will affect the price at which navy beans can be
sold and bought. Every decision made helps to determine how scarce resources® should
be used. Every time you buy navy beans in a market economy, you cast a vote for the
production of navy-beans. Every time you refuse to buy, you cast a vote against the
production of navy beans.
e : & ' g )
Directions: o : . : .
1. The class will divide into sellers and.buyers. The sellers will have name tags R

and will each bé'given a colored index card (sample below).

(sample below). -~

o R 34




Que§tions:

1.

BUYER'S CARD - Navy Beans ’ SELLER'S CARD - Navy Beans

Buy 70,000 bags of navy’beans for no 3 Sef1,70,000 bags of navy beans for no
. ’ ) [

more than § . i .. less than’$
(Try to get the best price you can (Try to .get the bestbprice you can
below this price. Do not buy any above this price. Do not sell any
navy beans above this price. If you navy beans below this price. If you
"haven't bought any navy beans after 3 haven't sold any navy beans after 3
minutes, get adother Buyer's card.) | minutes, get.another Sel]er's card.)

Your fnrst respaon |b|l|ty is to establish your prlce for navy beans Fi]l out
your card in thousands of dollars (no cents, please) and do not show it to any-
gne. Plan to bid according to the instructions on your card.

- ! L]

Begin negotiating. Anyybuyer can talk to any seller.. Make offers and counter-
offers to try to make a deal within 3 mlnutes If no deal is made after 3 -
minutes, buyers and sellers should get new cards. 1 '

e

Upon reaching an agreement, buyer and;sej]er should report it to the teacher.
The teacher will record the pric¢e paid, the.name of each party, and the profit
or savings to each (the difference between the amount on the card and the amount

of the transaction). i* ‘

§ n ) X . hd
After an agreement is recorded, buyer and seller can get another card and return
to the market. ) ' . : . .
The teacher will stop the game after several rounds.
* % * * * . o~ -
' : s T ‘

W ;
What would happen to the. price of navy‘beans if your area of the state received
be]ow normal rainfall the first two months after planting? Why?

In ‘that case, who would have the advantage:-the buyer or the sel}e}?

What actlons might the federal government take which would affect the price of
navy beans? Who would benefit, and who would pay for these actlons7

_37.\ 41) v
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HANDOUT #3 | Y R ‘.

(U

. ‘ ‘ The Accumulation of Wealth .

>

-

In many waya Andrew Carnegie became a symbol.of America's induétrial'progressf;
Carnegie was a constant defender of the industrlél system. He was also quick to '
attack those. who wanted to'change the system. In the following quo%atiOn,'Carnegje -,

explains why, in his opinion, the critics of industrialism were wrong:

.0ne who studies this subject will soon be brouqht face-to- face with the
conclusuon that upon_the principle of, or sacredness of, property civiliza-
tion itself depends——the right of the laborer to his hundred dollars- in the

savings bank, and equally the legal right of the millionaire to his mii-

lions...Not evil, but good, has come to the race from the accumulation of
wealth by those who have had the abiLgxy and energy to produce.:.Our duty
is with what is practicable now...It is criminal to waste our-energies in

. endeavoring to uproot, when all we can prof:tably or possibly accomplish is

. to bend the'universal tree of humanity a little in the direction most
favorable to the production of good fruit .under existing 'circumstances. We
might as well urge the destruction of the highest existing type of man be-
cause he failed to reach our ideal &s to favor the destruction of Individ-
ualism, Private Property, the Law of Accumulation of Wealth,.and the Law of
Competition; for these are the highest result of human experience, ‘the 'soil
in which society so far has prod’ced the best fruit? Unequally or unjus't- .
ly, perhaps, as these Jaws” somet imes operate, and imperfect as they appear, °*
to the Idealist, they are, nevertheless, like the highest type of man, the
best and most valuable of all that humanity has yet accomplished.

— e . —

Many elements went into the thange:from a frontier America to a world work-
shop. History;‘culture, and geogra?hy gave the.United'States a headstart in three
key areas: leadership, laber, and resources. ‘ o :

A new breed of strong, self-made men—that is, men who did fdot inherit wealth
or social pos:t:on but earned succesg anyway—-led Amer:ca s march to |ndustr|al
might. In a fast- grownng country that preached equal:ty, a clever, hardworklng man
could succeed in busaness even without a family fortune to give him a start.

An industrial leader like Andrew Carneg:e was hot just an ordlnary bus.iness-
man. He was unusually energetic and decnsnve He was” able to th@nk b|g He, '
planned huge business operations, certain that a grownng nat'ion would buy all the
company made. He worshipped effnc:ency ) : . - )

Carnegie bought expensive machinery and paid high salaries to expert engineers .,
to cut only a few cents off the cost of making a ton of steel. But those pennieé
multkplled by millions of tons, added up to huge sav:ngs in the costs of manufactur-

ing. These Jower costs-meant- lower prlces. Lower prices attracted more customers,

2 o S ¥l -
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. . . : ' > ' -
and this meant biggér sales and therefore more profits.
The new captairm of industry was often a rpfhfess competitor—but only until +ie
had eliminated ¢ompetition. He believed it was wasteful for many small makers of

gbe same prodgct to fight each other for raw materials, workers, and customers. ~His

ldeal-was to ach?eve mongpoly, or near- monopoly, with one company, or a few, domu-

natlng each lndustry ' . -
Cérnegle believed that the very rich had a duty td use thelr wealth for the
-publicigood, rather than 'leaving it to their children. They should donate’ freely to

-

suoh good works as libraries, hospitals, and ‘universities. Thus, the fortunes made

r \ .
by the.captains of industry would advance the whole human race.

Questions: - Y

1. According to Carnégie, upon what principle does civilization depend?

2. What did Cérnegie believe were the higHest results of '"human experience''?
v 3. Whaf arguéents did Andrew Carnegie use to support his claim that businessmen had
' contrlbuted more to the Prosperlty of the United States than perhaps any other
group7 §

L. Do you agree or disagree? Why? ' , ' . .




TIME
REQUIRED:’

RECOMMENDED |
GRADE LEVEL:

i
MAJOR
. CONCEPTS:

INSTRUCT IONAL
OBJECTIVES:

RAT IONALE:

MATERIALS:

PROCEDURE:

EVALUATION:

{gtudentg will:

‘= ldentify various New Deal programs.

.viewpoint of the author is a valuable skill.

S » ~ P L

THE NEW DEAL CARTOON: THE VOICE OF EXPERIENCE

i

v

¢ .
One, class period. ‘ ‘ ; ?‘

1tth Grade--advanced. -

inference, Symbols; Trade-off, Opportunity cost.

1

* .

~ "Be able to express the viewpoint of the cartoonist that the New
Deal represents a‘threat to' labor and freedom

]

VO 3

The ability to analyze written and spoken language to detect the
Cartoonists have often
used their art to'make biting comments about various aspects of Amer-
ican life. This lesson provides students with an opportunity to
identify the political position of a cartoonist, Herbert Johnson,
regarding the New Deal of-Franklin Roosevelt.

-

Students should have a gener;l knéwlédge of New Deal legislation and

the purpose S&f this legislation prior to beginning this lesson. A
Activity Sheet. ‘ . _
Cartoon, ''The Voice of Experience'’ (from'A People and a Nation by .
Glarence L. Ver Steeg and Richard Hofstadter, Harper and Row, Pub-

lishers, New York, 1978, p. 611). )
] .
.
Distribute the cartoon (see‘Materials) and’ have *students complete the . :
Activity Sheet. Have the class,discuss their answers.

Have students research and write a paper:.on the Fascist, Communist
and Nazi political movements during the period of 1930-1945 to deter-
mine and compare the status of workers within these movements and
their relationship to the development of the movement.

~40- , . :




ACTIVITY SHEET

L

| ""The Voice of Experiencé” k

Have ryou ever heard someone say, "I could eat a horse''? Without saying so, the
X person was implying that he or she was hungry. You had to draw your own conclusion
or make an inference to understand the meaning. Inferences can be drawn from arti-

cles in newspapers, advertisemerits, campaign slogans, newspaper headlines, and car-
toons. The following is an exercise which will develop your skills in this area.
Answer the questions related to-the cartoon as concisely as pos§ible.

’
1. What do the figures in this cartoon represent?

»

2. What symbdls are used in this cartoon to emphasize the cartoonist's viewpoint
about the New Deal? What is his opinion concerning-the programs of the New
Deal? T

"

3. How does the caption of the cartoon, ''The Voice,of.Expérience,” describe the
author's perspective? -

4, Check those New Deal programs discussed ﬂﬁ class that this cartoon might refer
to. Be gble to defend your answers.
Civilian Conserwvation Corps
National-Recovery Administration
' _____Agricuitural Adjustﬁent Administration
. Glass-Steagall Agt
Social Secgrity Act : v
‘National Labor Relations Act. ° .
Fair Labor Standards Act ) ' o .
____ Holding Company Act
# _ Coal Acy ‘ {

S. What common theme unifies the three ""ism'" workers? ’
6. Explain the difference between “government protection' and ''nationalized labor."
‘ I's there a trade-off involved in the two concepts?

7. |Is there an opportunity cost involved in the New Deal programs?

8. How did the New Deal shift the costs of labor in the United States?

-~

-
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~ INVENTION, IMPROVEMENT AND SALE OF THE SEWING MACHINE

- TIME v
REQUIRED:

RECOMMENDED
GRADE LEVEL:

MAJOR
CONCEPTS:
RELATED
CONCEPTS:

_ INSTRUCT IONAL
OBJECTIVES:

RAT IONALE:

MATERIALS:

PROCEDURE:

~

EVALUATION:

. 8th Grade.

‘One or two class periods.

4 e ~

Product improvement, Demand, Supply, Advertising, Product appeal,
Marketing, Distribution. ‘ .. :

S

Patent infringement. . ﬂ

4l .
Students will be able to explain the wndespread demand and acceptance
of the sewing machine. -

o

. Most textbooks merely ptesent a list of inventions and do little to’

present the inventors and the significance of their work, or the way
in which inventors often incorporate the best_.ideas of others.

%‘Reading Handout: The Sewing Maéhine:a its Invention, Improvemeht and

Sale.

Activity Sheet: Reaching for Understandlng.

Distribute the Readlng Handout and have the class read it individu-
ally. ’

Distribute and have students complete the Activity Sheet. Follow
with a general class discussion, supplementlng it with additional
information gained from the Reading.

N

<
Have students write a paper on the development and marketlng of -

another invention, using the Major Concepts listed above.

4=
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_early home would cause the monstrous

READING HANDOUT : ‘ ~
The Sewing Machine: |Its

5

—

nvention, Improvement and Sale

-

v An Amerfican named flias Howe invented a sewing machine. He had it patented in

1846. His machine was bulky and awkward. It weighed about 250 pounds and had a
‘priceeof $250. The wooden 5a§§ on which it was mounted was made of three wooden
kblocks, much\resembling a layér cake. ' '

' 1t was difficult to dperate this machine. One-hand was needed to turn the
yheel which_ made’ it sew, leaving only one h?nd to guide the cioth benééth the
needle. It 'was difficult and uncom- . ’ : 1"
fotrtable to sit on the floorwhile

’

operating the machine. Often it

L

would be lifted onto a table to be

used. Occasionalf; the rickety

table -or the uneven floor of an Patent model of the

Howe sewing machine.
(Smithsonian Photograph

machine to fall, bringing injury or No. 45, 525-B)

death to the housewife or her child.
it Mr. Howe had difficulty get-
ting_ddnéy (capital) to build a fac-
tquvto-produce the machines in any
.large number. Finally he went back
across the Atlantic to England where
he met a wealthy corset-flaker named . . ' ~
Wilson. Howe's machines were used
iﬁ sewing the whale-bone staves into corsets. Maﬂy of Howe's sewing machines were
sold to people }n industry, rather than to housewives. ;; .

Isaac Merrftt Singer was the son of immigrants. Hig parents had come‘from
Germany, and his boyhood years were very difficult. For séveral years he‘was an .
apprentice in a textile mill. Later hé was apprenticed to a watchmaker. '

Although maéhinery interested Singer very much, he had a strong desire to be
an actor. He enjoyed reciting the works of Shakespeare and other poems to enter-
tain. When he was 19 he married a girl fodr‘years younger. They travelled ;bout,
giviné perforﬁances as the Merritt PJayers. When they became parents, their child-

ren were added to the troupe. , .




The Merritt Players had very little money, hardly enough to buy food. After
playlng for a week in quua 0h|o Singer could not pay his hotel blll and the owner
gave him three dollars to help him reach his next destlnatnon

tn 1839 he took a job working to build a canal. He wasvgethered by the hard
work drilling.holes in the rock for blasting with dynamite. Almost on the spet he
invented a machine for drilling rock and sold his patent on th:s device for $2,000.

Ten years later he patented a machine for carv1ng wood and metal. It was be-
coming oby:ous that he had an |nventnye talent. It was no surprise, then, that
while he was repairing Howels sewing machines, he saw many-ways to impr;ve them.

Singer had soon made 20 imprerments on Howe's seﬁing'machine and had each.of‘
them patented.’” For a time it seemed he was gettlng one patent per week.
~ Isaac Singer now became a manufacturer of S:nger Sewing Machines. Trey nere
much d:fferent,\and better, than those.made by Howe. Why was the’ Singer a better
machine? It was greatly reduced in size and weight: The packlng case in which it
was shipped could be used as a table. A rocklnglfoot treadle would easily supply’

)

(the power, and this freed both hands to gunde the clofh beneath the needle The |
operator could sn&hon a chalr to .do thé sewing. ; ’h‘ -

S:nger was ever alert to f:nd a better way. -When Thomas Jeffersoh served as
oyr early ambassador to France, he had seen the manufacture of ingerchangeable

'p ‘l- . . .
parts. He byrought this information ¥ . \

back to Amer|ca, where £1i Whitney w

used the ided of interchangeable

parts '%r the United States Army.

Samuel Colt had . lnvented a re- .
Patent model of Colt’s revolver, 1836.

volver in which new mllllng machlnes (Smithsonian Photograph No. 45, 715)
and gauges |mproved the uniformity N y
of small harts. - Singer used milling machines to reduce the size, weight, and cost

v of his'nroduct while giving it much more appeal.

| Singer was now.producing for $12 a machine he could sell for $46. He was also
able to proviee the spare parts, for' repair. anger sales centers wgre opened in
Boston, New York, Philadelphia, Baltimore, and;Clncinnati. Other companies were
aleo making the sewing machine, and Singer was determined to stay ahead of them.

This would call for new marketing techniques. He could supply the machines
but needed to increase the demand for his- machines. Again he borrowed from the best
, experiences of -others. Millions of peopke would go to see the P. T. Barnum circus~

They would also see the Singer Sewing Machine, because Singer followed the circus

2 ) { 4./ | .
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N ‘ I
¢ity by city. Showmanship inter- -

ested 'the American péoble, and they
liked to talk‘about.things that were
HoVe]. Singer, therefore, would
rent a lérge department storg window
: ' and hire young ladies to operate the
. sewing machine for'The passers-by to
see in ?peration. ' )
' In one such window, Singer
staged a contest. He would sew a
garment by machine faster than five
of the best seamstresses could.sek
one by band. Singer won, and hi's
business was booming. ‘ |
9E]ias Howe was very upset with
Singer and'étﬁgﬁ‘ wholwere making

14
these machines. |t was he who held .

the patent for the basic sewing : : Model operating Singer Model I. (Singer Company)

t

machine. Singer had patented ohly'

the improvements. Howe sued Singer. Each man had stories pub]ishgd in the news- i
. papers to make the other look bad. ‘Howe won the lawsuit,‘ahd Singer had to pay him
damages for infrjnging on his patent rights. |
Sing?r needed to further increase the demand for his machines and keep the
good image,of the Singer Company. Now his partner, Cjark, came through ﬁith a bril-
. oliant mafkgting“idea. aHe pub]ished an appeal to pastors'and ministers of the Gospel
of ever%}denominatioh——”We will-sell to any minister of the Gospel in charge qf a
congregation of any denomination one 5ewing machine of our ﬁanufacture of the-ﬁosi
“ly improved kind, and of either size designated, at one-half ;f the regular cash p}ice.
When a minister happens to have no family, or where this is unguitable or inconven-
ient...for a Sewing Society connected with the church, ff there be one, or fof the
use of any deserviaé member of the congregation whom the minister may designate.'
Cyrus McCo;mick haa invented a reaper for harvesting wheat and othér grain.
when sales began to lagz he had%Eold the machfnes for 50% down and tHe'balance due
éfter sale of the next year's harvest. . '
Isaac Singef decided now‘to sell his sewing machine on the installment plan—

$5 down and $3 to $5 per’month. ‘Demand continued to grow, and the Singer Sewing .

, / |
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Machine Company continued to supply the éver-improving:machines

| Bad publicity was occasionally given about the early machines the company had\
produced. Singer now notified the country that some of the early models had not
wo;ked well Anyone who would return one of the first thousand machlnes to the com-
pény {n the next months, he announced, would be glven in exchange one of the newest
machines. i ' ]

In the third quarter of the 19th century (1850-1875) men made most of the eco-
nomic decisions in’the'Amer}can home. Men were not easily convinced that their
wives should have sewing machines. Some were skeptical that '“'women's froe—timo“
would undermine the American-home. Singer had an answer for them. A new Singer
book let was puplished and advertised. |t suggested that .the free time would have
great influen;e upon the home, adding to women‘s ]gisure for rest and refinement,
increaékng time and opportunity for the early training of chihoren, “'for- lack of
which so many pitiful wrecks are strewn along thé shores of life." It stressed the

-

numerous avenues it had opened for women's employment, and the comfort it had
¢ € Y !

brought within the reach of all, which could formerly ba\atta}ned only by a wealthy

.

few. : * . .

¢ .
Not only did Singer dominate the sewing machine business in this country with

outlets in nearly every city and fair-sized town, but as Coca-Cola is today, it was
known and sold around the world. 'The world did not know Isaac Singer as a Shake-

spearean actor, or the hosbano of five wives, or the father of more than 20 child-
ren. Few peoole know that his‘fifth wife, whom he married in France,‘was the mode |

from whom the Statue of Liberty was built.

We should, it seems appropriate, credit Singer with the improvement of the

&

" sewing machine. By borrowing the best manufacturing processes and concentrating on

e - . . .
numerous marketing techniques (most of which succeeded), he was one of the great

&

pioneers .in American industrial organization.

~

ACTIVITY SHEET o o, ' | .

Reaching for Understanding
] ; . .

1. The invention mentioned most often in this article is the L

-

2. It was invented by '

\

3. Many important improvements were made by

L. .The idea of interchanaeable parts came from

' ° -
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10.

11.
12.

i3.

T 15.
16.

17.
18.
19.

20.

How did Singer use showmanship to increase the demand for his méchine?

l : R - . ﬁ . . r

Why was one sewing machine more convenient than the other?

¢ K , ,
why was Singer able to provide a.supgl? of Spare parts for his machines?

An inventor often borrows ideas from other inventors. What idea did Singer get .

from Samuel poL}? ’ .

¥
~

. Lo ' ,
From whom did Si%@er‘get'the-idea to sell his product on the installment plan?

S

- Prgeen

Why would people choagse this kind of a credit plan?

Why do you think Singer made a speciél offer to the ministers and/or their
churches? ) ' ‘

How did he use the demonstration t%chnique?
Why did Singer follow the circus crowds?
Name the five cities whefe Singer began his sales.

Why would 'he select pHese particular cities?
In order to subply so many machines for all thbsé people, what do you think
happened to his factory?
. hd ®
To the number of emplgyees? ‘ o

To the company's income? ‘ . : . ‘

Do you think Singer was wise to aim his sales at the fémily market? Why?
s the Singer Company still in business today?

Is the installment plan used anymore? .

! “
3

There was a concern about whether the sewing machine would have a good or bad
influence on the Amgrican home. Now, 100 years kater, what do you think?

[ l
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LABOR SOURCES IN THE FRONTIER-PERIOD OF AMERICAN HISTORY: .

2 e L

- TIME _ | o . .
REQUIRED: . Ore class period. 4 -

'RECOMMENDED - . e
GRADE LEVEL: . 11th Gr@de

N rl
MAJOR . B . . S
CONCEPTS ¢ -Labor saurces, Division of labor, Labor production, ‘incentives for
vlabor. o’ .

!

INSTRUCTIONAL ™ . " | = | | o
OBJECTIVES: Studénts will: '
' - Descr be the four basic sources of labor in the United States
during the 1700s and early 1800s.

- Evalu te the productlveness of the various methods of labor

- Explain the role of incentive as lt applies to the various types
of labor.

RAT | ONALE : Throughodt the colonial period and the first 100 years of United -
States hilstory, labor was in short supply. A number of labor sources
were tried with varying degrees of success. '

and gave
tion. Th

hem importarit skills, but it was never a permanent solu-
indentured servants either ran away or finished serving
inted time. They rarely stayed on to work for the master
st opportunities of cheap land and a: roang frontier
waiting for them.
Hired help was expensive and only worked until the helpers earned ) :
what they needed tb strike out on gheir own. They were even less )
permanent than the servants. ) ’

Farmers oft n resorted to large families, but once the children were
grown they too struck out for the west.” The family as a source of .
labor never could provide enough on the larger farms and .certainly
' not- in the QEOW|ng industries.
Slayery was amother source of labor which was experimented with in -
colonial days, but it only became widely practiced in the areas where
intensive forms of agriculture-such as cotton or, tobacco were profit-
able. Slavery as a labor source was expensive, but it had several
advantages over the other systems. The labor.s pPly was relatively
permanent. |f the slaves could be used year-roynd (as opposed to
~only seasonallly), they could pay for themselves. The system by
° nature required supervision to keep the slaves working at their

A

-

: i ‘
-48-




RATIONALE
(cont'd.)

MATERIALS

PROCEDURE

EVALUATION:

]

" tasks, but if gang labor could be employed the cest of supervision

could be minimized. . o

None of these sources ‘met all ‘the needs for labor during the -frontier

.period. Each had its strengths and weaknesses, but they all combined °

to get the job done. The simulation that, follows illustrates the

problems and the strengths involved in each of these labor sources.
. . X :

Handout: Labor Simulation—G&neral Directions (enough copies for

everyone). '

. Role Card Cut-Apafts'(each student gets one card; prifit quantities

given in parentheses).

Ditto paper (for airplane consfhgction,'approximately 200-300
sheets) . ' '

Game.Cut-Outs (approximately 500 simulation dollars and 300 meal
tickets). - '

Divide the class into four groups to represent the four sources of
labor: indentured secvants, hired laborers, family, and slaves.
Appoint a leader for each group: a master over the servants, a boss
over the hired help, a father or mother over the family, and an
overseer-owner over the sﬁaves.’ Give an appropriate role card to
each participant. ’ “

One-additional person will be used as a buyer, supplier, and collec-
tor of food dollars. Give all the dollars, meal tickets, and ditto
paper to that person.
Distribute the handbut, '1abor‘Simulation-—General Directions.'" The
saleable product chosen for this simulation is paper airplanes, be-
cause they can be easily produced in the classroom and have easily
measured standards of performance (other 'products'' could be substi-
tuted). Provide a measured performance tedting area for the paper
airplanes. '~ \ ' .. )

—) .\.
Begin the simulation. Give each of the leaders $50. This money will
be used to buy raw materials, pay for labor, and purchase food.
Additional money will be earned when each labor force produces an
acceptable product. Every 5 minutes, require everyone to purchase
another meal ticket.. . g :
At~th3 end of the game, reward each student who kept from starving at
some per-dollar rate with anything from special privileges to a candy

* bar.

Have the class discuss the following:

- Which type of labor prodgced the greatest number of acceptable
airplanes? Why?

- Which .leader accumulated the most money? Why?

_43;23
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»éVALUATION -- What w;?k~the incentives invoﬁbed in the gémé? Are these incen-
»(cont'd?) - tives in the labor world today? ’
- - Which incentive held ‘the greatest power? '

- What other values than quantity of production might be important
. in deciding the best possible labor system?

=~ Were there qualitative-differences between airplanes manufactured
in different ways? |If so, why ™did these differences exist?

HANDOUT . .

a

Labor Simulation—General Directions t{\

pay His workers, feed the‘family, feed the slaves, hire guards, hire addi {onal

) v " . P -
To begin the simulation, the Buyer will give each leader $50 to buy raw m@i:rials,,
workers, or feed the servants.

A\

The raw mate;ial——ditto'paper——will cost $5 for 10 sheets. Meals will cost $1.per
person and will occur at regular intervals announced by the teather.

If no saleable product is produced ih a short timel\sf, urse, starvation will
occur. The saleable product will be paper airplanes. They must be of such quality
that they will fly at -least 20 feet. For those meeting this minimum standard, 'a
price of $1 will be paid. A premium price of $2 per unit will be paid for those
planes which will fly at least 30 feet. . ’
The dollars you hold at the end of the simulation will be traded in for special
privileges as described by your teacher. A person without the appropriate number of
meal tickets ''starves'' and loses all post-game benefits. :

ROLE CARD CUT-APARTS

BUYER (1) . -
You will be given an unljmited supply of dollars and meal tickets. The money
will be used to buy the paper airplanes, and you will sell the meal tickets for

$1 apiece. Make certain that all- planes meet the~standard of performance before
buying- them. You hold:a key position in facilitating the simulation; make cer- ~’
tain you perform. your task accurately and fairly.

MASTER OF SERVANTS (1)

You are to purchase raw materials and oversee the work of your servants. .You
also have the responsibility of feeding them as well as yourself. You hope to
make a fit, ,too. Occasionally, a servant may try to flee and hire himself out
where hz{sTTT“ée'paid. : '

Ut
Cw
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BOSS

(1) .
You are to purchase raw materials and to oversee the work of your hlrJL help. .
" You have the responsibility of paying your help enough so that they can buy their
own meal tickets and will want to continue to work for you. Of course, you want
to make as much proflt as possible. You might want to hire additional laborers
as they become available if they can help you make more money. Occasionally a
laborer may quit to start his own business: 'i

FATHER OR MOTHER (1)

You are to purchase raw materials and meal tickets for you and your family. You
hope to make a profit, but the most important thing is to keep all family members
alive. Occa5|onally a family member may leave to try to make it on their own.

If they fail, you ‘are reQUlred to take them bacR into the famlly group.

SLAVE OWNER-OVERSEER (1) o — S

You want to make a profit. You will need to purchase raw$haterials for your
business and meal tickets for you and your slaves. To keeﬁfthe slaves in lire,

" you may have to resort to some form of punishment. You may even have to hire a.
guard or two to keep your slaves from running away. The slaves may even try to
sabotage your produc{.

'INDENTURED sé‘ﬁvmn- remainder of servant group) ‘ _‘ ] .

Your godls are to-stay allve, learn how the master's business works, aﬁd serve
out the term.of your indenfure or run away tq be hired by a boss.

_____________________ A ____-____-..—_____________---.--_______..___..u.--____-_‘...__-______

LABORER (remainder of ]aborer group)

v

. Your goals are to earn money to stay alive and hopeful]y accumulate eno
start your own business. '

FAMILY MEMBER (remainder of family group)

ugh to

I'tke to get out on your own, and if somebody is hlrlng tabor, you might choose to
work for them so.you can earn your own cash. Of course, you are always welcome
in the family unit. g

————————————'—-—--———-—-_—--——-——-———————————————————————————————"————‘ ————— J-— ———————— -
SLAVE (remainder of slave group) f

} ')
Your goals are te<@roduce enough to avoid punlshment and hope for emanklpatlon or
* the opportunity to escape. Your’ chly real concern is.staying alive. You don't
particularly care if the alrplanes\fly, but you don t like punlshmentrelther

Your goal is to help to keep the family. members alive. However, you wguld really




- GAME CUT-0UTS

-

| JA§9§iFAME .
MEAL TICKET

/kGUARANTEES_LIFE
\\UNTlL NEXT MEAL

- LABOR -GAME
MEAL TICKET

LABOR GAME
MEAL TICKET

LABOR gAME
MEAL TLCKET

GUARANTEES LIFE
UNTIL NEXT MEAL

)

GUARANTEES LIFE
UNTIL NEXT MEAL

)

GUARANTEES LIFE
UNTIL NEXT MEAL

)

)

1"4

ERIC
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SHIPWRECKED: A SIMULATION FOR TEACHING ABOUT
ECONOMIC AND POLITICAL SYSTEMS | .

TIME

REQU IRED: Two class periods.

_RECOMMENDED - ‘

GRADE LEVEL: 11th Grade—students with learnlng, reading, or motivation difficul-
tleS . . »

MAJR ST e :

« : Economic Systems:  Traditional, Command, Market, Mixed. Toar
‘Political Systems: Authoritarian, Deniocratic, Mixed. ‘
.

1 4 . .

Students will:

P - Use prevnously developed skills in group imteraction to work col-
lectlvely on solving a hypothetlcal problem

- Organize thelr solutlons for. presentation to the class.

-

- Evaluate other groups' presentations.

‘.

RAT IONALE: Students often make the erroneous (and unchallenged) assumption that
" American economic and political systems are the only viable ways for
a society to operate, This exercise is designed as a.''springboard"

T activity to help students understand that there are a number of ways
a sociéty can arrange its economy or ‘political system. By using a
concrete, if hypothetical, situation students can understand that the
goals of each society determine the mixture of economic or political
arrangements which will be used in that society's own particular set-
ting. This exercise can be infused at any one of several points in

. the U.S. History‘or Civics course:

- early in the course when the development of commerce or self-
- government in the American colonies is first discussed°

N - at points .in the course when alternattve economic ideas- {communal-
|sm, socialism, communism, etc.) gain in popularlty with the Amer-
ican people such as the 18205-‘&05 the 1890s, the 1930s and the

-

’ 1960s;
- ,when starting a comparison between communism and capitalism or
. ' between democracy and other political forms;

when discussing the Revolutionary and Constitutional periods and
the development of demdcracy in America. :

MATERIALS: Handout #1, Shipwrecked: A chnarfo (one'per'studeﬁt5. .

k) L. .
Handout #2, Goals Statement (one per student).

5396




'

MATERIALS Handout #3, Sh}pwrecked: Evaluation Form {one perKstudenf X number -
¢ . : .

o . [

(cont "d.)

Yo

stimated time in mlnutes follows each procedural step in paren-

PROCEDURE :
' theses.)

Have students‘codnt off by sixes, sevens\;‘\eaghths depending on
which works best with your class size, and separate into groups,

Name each group for easy identification (e.g., the Castaways, the

Land]ubbers, etc.). Students should remember their individual. num-
bers because these numbers will correspond to their character de-
scriptions. Separate the groups into their own clusters of desks.
(5) i

* [}

Distribute Handout #1 and read through it with the class; answering
. their questions as you go. (10)

[

Direct 'students to reread thelr own character descrlptlons and to
think about puttiing themselves into that role.

DiStrLbute Handout #2 and Qeschbe‘to students what they are to do in
their‘group;—-that is, discuss and develop rules and systems by which

‘ they can survive. Instruct “them to-work quickly and to take good
notes. |f they fail to do ‘either, they could parish on the island.
The Millionaire's Wife will serve as secrétary of the group and will

. write up accurate notes on the group's final decisions. Graups
should be given warnings at 5-minute intervals as to how much time
they have left. They should be reminded that they must make quick,
efficient, and |ntel]|gent decisions |f they are to avoid, perishing.
(25) ' I i _ * L Y

Dlstrlbute Handout #3 and have ‘the Skipper from each group present,
explaln and. Justlfy his group's Goals Statement. As the Skipper
makes his presentatxon and answers questions from his classmates, the
teacher and each classmate (except those from the Skipper's own

group) will make notations in the ''comment'' spaces on their Evalua-
tion Forms. At the end of each Sklpper s presentation, each student
o .should grade that group based on how well it met the evaluation cri-

teria and then total the points on his Evaluation Form. Collect the
evaluations after each group's presentation. The group's First Mate
and Actress will then take the evaluation fqrms out of the room to
total and average their group's score and will report back to the
class later. (30) : i

.
-

After all group presentations, the teacher will 'lead a wrap-up dis-
cussion focusing on these and other relevant questions: (20)

2

- What were the_differentitypzs of goals each group formulated? -

- What were the different types of rules developed by each group
concerning jobs ownership, etc.?

- What was the relationship between each grqup's goals and their
ru]es? '

&

-




PROCEDURE * What do your goals say about your nearness to the ''survival line"
(cont'd.) or your group's promeity to destruction? Are the two related?

- How did the skills Qf ﬁhe human resources (people) on the island
affect the group's goals? How mlght this apply to a new, under-
deve loped nation? s

v This exercise should lead into a study of basic economic systems
(traditional, command, market, mixed) and/or political systems .
(author|tar|an democrat[c, mixed) and should provide a point of
CommonAreference for the class as it moves into a formal lesson on
economics.

EVALUATION: Points are awarded equally to each member in each group based upon
his group's place-finish. Additionally, evaluate participation in
class discussion and observations and comments students made on their
Evaluation Formsrabout other groups.

 HANDOUT #1

Shipwrecked: A Scenario ~

LN

Yggcve just been shipwrecked with a group of other Americans and are stranded on an
uncharted tropical island. You don't know anything-.about this island yet. All that
your group has in its possession are listed here: -

1.. "The wreckage of your very badly damaged 30 foot sailboat. This belongs to the
\‘ Sklpper

-

.

" 2. One week's food and fresh water for your group. This belongs to all in the

group equally, since you all paid for your sailing excursign.

4 . - .
3. . One handgun-‘and six bullets. These belong to the Skipper. .

»

4. One flare gun and six flares. These belong to the Skipper.

5. .Fach person owns the- clothes on his/her back.
: : N\
6. Five stainleds steel containers (enough,fo hold ten gallons of liquid). These
belong to the Skipper.

[y

7. Three knives. One each belongs ta.the Skipper, the First Mate and the Profes-

sor. .
8. Casg-honey. Everyone has about $20 except the Millionaire's Wife; who has
. $20,000. ’

9: "One ax. This belongs to the Skipper.

10. Plenty of paper and pencils and Goals Statement'sheets.

1

11. Whatever can be found on the island, which appears to be abundant wnth plant
and animal life. *

e 7515f
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'

These ,are the people in your group (you are one of them, based on your individual
number) : . '

-1

2

(%)

| &

jon

I~

8

The Skipper — age 46, male, big and strong. He owns most of the supplies
that you have as a group.

The First Mate — age 29,‘maPe, wiry and strong but tlumsy and skinny. Not ‘
too bright.

The Professor — age 38, male, average size and physical prowess. A bril-

liant scientist of chemistry, physics and wise sayings.

The Actress — age 30, female, physically strong but not inclined to work

hard. Has few skills useful to short-term survival on a deserted Pacific
island.

.

Has good domestic
or animals. '

The Farmer's Daughter — age 24, physically strong,
skills in cooking, sewing, organizing, and caring
) v .

L

The Millionaire's Wife T age 70, thin, sickly, and vain. Has great skills
.in economics, budgeting of resources, accounting and other similar skills.
(Because of her skills, she will act as group secretary in completing

Handout #2).

.

(i f needed) The Rabbi — age 67, small but fit. A very brilliant and
learned man. Has a lot of good jokes. . C

(i f needed) The Carpenter — age 49, stout, potbellied, and grumpy.
Highly skilled in carpentry and,mechanics.

NOTE: All of you are in relatively good health with no injuries on ]and}ng. .One
problem—the Millionaire has not been found and thus far is presumed drowned:

HANDOUT #2 " , , -

. Goals Statement

Group:

Names :

General Goals: _ : -

A.

What are your immediate goals as a group—that is, what do you think needs to be
done in your first week on the island?

What are your mid-range goals as a group—that is, what do you think need; to be
done in the second through eighth weeks on the islang?

0

What are your long-range goals as a groub——that is, what wil]‘you,strivé for in

‘the event that you do not get rescued? o

5y
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Political System:
A. How wnll decnsnons that affect the group be made? ~Who will make these deci-
sions? - . - -

B: How‘wi]llthese decisions be enforced if violated? Who will do the enforcing?&
C. How will problems between people be solved?

D. Will you make rules for marrlage and families? Why? |If so, what will those

rules be? X . * '

E. What other '‘rules for living" will you make? Why?

-

Economic System: . 3 , .
» - - R ‘ v

A. What jobs will need to be done? How will ybu decide who does eacH job?

. B. How will you decide how to divide up the belongings that you have now? Who gets
o to ''own' or be responsible for which items? :

.o 1
C. What ''rules for ownership and possession'’ will you make for things that will be
. made in the future? Why? : s ‘

HANDOUT #3

3

Shipwrecked: Evaluation Form

Assign points (10 =excellent, | = pooT) Group:
i according to how welll this group has:. - i .
* , .
A. guaranteed its survival, short- and)long-term. >
‘ Comments: / out of 10 point;
B. provided for government. and resclufion of conflicts.
. Comments: : . / out of 10 points
> C. provided for tHeir eventual reécue. " P
Comments : o C ST ' o / out of 10 poihts
* D. provided for ownership of resources and belongings.
Comments: b / out of 10 points
E. provided for fairness and freedom. )
Comments: ) e / out of 10 points
- . / ‘
Evaluator's JOTAL POINTS out

Name : , , ' < of 50 possible




FORMATION OF AMERICAN BUSINESSES‘

TIME : N

REQUIRED: One class period. . _ ~ )
RECOMMENDED ' - _ A . i
GRADE LEVEL: 8th Grade. ‘ : - ]

MAJOR . - | :
CONCEPTS: Sole propriet%rship, Partnership, Corporation, Liability.

INSTRUCT I gNAL '

OBJECTIVES: Students will: /

- Define the major concepts.
w " Cite characteristics of businesses in Americg.

- Compare and contrast types of businesses.
. . \ e
RATIONALE: ~ The Indgstri&] Revolution started the development of businesses as we
know them today. Students will be exposed to the foundatlon of the
American economy.

'
13

MATERIALS: Handout #1: Types of Business Organization.
o ' Handout #2: gHow Businesses Are Formed. - . ‘ ‘ /
PROCEDURE: Distribute Handout #1 and diseuss wiph_etudents the importance of

businesses in our American ecqonomy .
- © . Di'stribute Handout #2 and help students comp]ete the chart about how
busunessgs are formed.

3

-—

HANDOUT #1 ~ - L
* .- ' . . * (
—_— ‘a', Types of Business Drganization '
Single or Sole Proprietorship is the most common’form of business in America. Indi-
viduals form proprietorships for two.reasons: . v

v

. (1) to earn a profit. Sole proprletors want to make more money from the
; - sale of their goods than they §pend for mak:ng the product

(2) for personal lndependence then sole propr:etors prefer working for
themse]ves, because they want to be their own boss and do things in
- thelr own way. . . .

.. ' " -

There are four major disadvantages to owning -a single proprietorship'
. v ‘
(1) There is a great deal of’r:sk because the propzletor may lose money
rather than éarn a profit.’ . . v
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(2) The owner must assume total responsibility. He or she must open and
close the business, keep records, and if the owner is i1l there is no
one to take over. '

oy

(3) Since the owner ‘assumes all responsibility, he or she is subject to‘
unlimited liability. There is no limit to the amount of. money thg
owner can lose if the business fails.

(4 The sole proprietor is limited by the funds-he or she can raise or can
afford to borrow.

o

Partnership is a business owned by two or more persons. 1! partnerships should
have a contract or legal agreement drawn to determine th plitting of assets and
liabilities of the partnerehip. There are two advantages to a partnership:

(1) It 1is easier for two or more people to réise or borrow money than it is

for one person. : .

(2).The work load, expenses, and day-to-day problems can be shared A
partner can run the business if the other one becomes ill.
Some of tZe disadvantages of a partnershpoare the same as in a sole proprietor-
ship—ris llablllty, and resources: =
(1) A serious argument between partners could end the business and involve
one in extensive lawsuits. : .

(2) Again, there is no limit to the amount of money partners can lose if
the business fails. The law says that each person in a partnership is
entirely liable. for all the expenses of the business.— |f one partner

is unable to pay, then the other must repay the entire debt. . . ~

(3) Although more money can be raised by two people, the amount is still.
'-T|m|ted to what the two people can.save or borrow The proprietorship
= depends on the resources of each partner; ‘ ..

)

"
-

Corporat|on ¥s the most |mportant form of busnness in America. It s Ticenged by a
state or by the federal government and is considered an artificial 'being'" with a]?
rights and privileges of a human being. The license divides the business into -, )

shares. Anyone owning shares is a part-owner. There are several advantages in
owning shares of a corporation. They are as follows:

(1) Liability is limited and you can only lose the amount you have invested
on shares.- The shareholder is not responsible for the debts of the
entire business: Creditors must collect from the corporation &nd no‘

“from the |nvestors W

(;T Corporations have unlimited life. Because the corporation is ey/artlfl-
cial being) it is.not affected by death. |If one stockholder dfes, fheA
shares can be. passed on:td another person.

(3) Ownership i%s easn]y transferred to someone else. through the sale of
stocks.
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W}
(4) A corporation can raisé’glmost unlimited sums of money to be used by the
business; o ‘

Y

There are two major disadvantages in operating a corporation. Théy pré as follows:

T -
(1) Corporations need a.license or charter Before engaging im business.
These are complicated and costly to obtain. Lawyers and consultants
.‘ are generally needed to assure that the busjness succeeds.’

{2) Corporations pay taxes as an artificial being before dividends or
profits are paid. The stockholder then receives his or her share of
the dividends. Each share of the dividends is taxed as income.

HANDOUT #2 . : ' -

How? Businesses Are Formed®
, .

.

Complete the following yhart. . /
- SOLE PROPRIETORSHIP, PARTNERSHIP CORPORATION
ownership . ’ ’
organization . B .
> :
financing - . ! : . .

management

taxes : ﬁ

J5 I

liability ! -
" |
s b
. T £
transfer/termination N
. . e
advantages~ ¢ .
disadvantages e
B L]
N -
63 4
. . 0
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{ ORGANIZATION OF AMERICAN LABOR UNIONS

TIME ' o o ' -

~
REQUIRED: Two cldss periods. .
RECOMMENDED , -
GRADE LEVEL: 8th Grade.,
MAJOR '
CONCEPTS: _ Labor unions, Strike, Collective bargaining. .

-

INSTRUCT | ONAL '
OBJECTIVES: Students will: n ) o

- Compare and contrast different labor unions.
- Name important persons active in the labor movements.

- List the~achievements and failures of three unions..
= ' P

RATIdNALE: Throughout American history, workers have struggled to organize

: ., labor. Between 1865 and 1900, large-scale industry created new prob-f
A lems for the wage earner. Workers became dissatisfig@d with their
working conditions and began to organize labor unions. Studying the
history of labor stresses the lmportant position labor unions- hold in
our economic system. - :

’

MATERTALS: - . Handout #1: History of the Organization of Labof.

Handout #2: Labor Organizations.

PROCEDURE: Distribute Handout #1 and discuss with students the |mpoftance of
labor in Unlted States history.

Ll W

Dlstrlbute Handout #2 and help students complete the chart about

labor organizations.

rd

HANDOUT #1 ;o “
. . A
History of the Organization of Labor
the 1800s, the first large union was formed and éalled the Knights of Labor. It
as a union for all skilled and unskilled laborers and included almost anyone. |t
had five principles:
(1%-Cooperation — all men should be allowed, to enjoy the fruits of their =~
labor. 3 ' .
(2) Socialism — committed to overthrow capitalism and replace it with }

socialism.

(3) Open membership — with very few exceptions.




(4) Secrecy — to protect its members.

(5) Strikes — approved if they could be successful.

Samuel Gompers was origihally in the Knights of Labor and tried to work from within

ghe organization, but he could not agree with the principle of socialism. Being a .
capftalist and believing in the American system, Gompers left the Knights of Labor i
and in 1886 founded the American Federation of Labor. He established six basic

principles: ’ 0 . o

(1) Labor had féiavoid soci§1 radicalism.

(2) Sovereignty of trade — the craft worker (skilled) was the only one you |
could organize. He felt unskilled workers-were easily replaced and '
/ couid not be unified. :

“

(3) Bread-and-butter unionism (higher wages, shorter hours and better work-
ing conditions). The Knights of Labor were active in social organiza- .
tions, whereas the American Federation of Labor was sympathetic but not
involved; tHey were an economic organization.

(4) Economic warfare strike — he felt you had to use the strike to cripple
and hurt the employer, that that was the only way to get the employer
to give in to your demands.

v

(5) American Federation of Labor avqjded direct pollt?tal involvement.

(6) Membership was limited to crafts.
not take everyone. -

Unlike the Knights of Labor, they did

By the 18905, government did an about-face and began helping the workers and their
unions. The government feared that violence might continue to grow (and overthrow . i

the country, which Karl Marx predicted). Politicians were sympathetic to the work-
ing man. Laws were being passed protecting children by stressing education, minimum
age laws, regulation of types of jobs children could have (no night work, limited to

eight hours per day, and no hazardous work).
-
The Lobbyist Movement was formed in the early#1900s. World War | brought a semi-
" honeymoon . relationship between labor and gov&rnment, but as soon as the war ended a
"divorce was apparent. ] . ) .

”

~

in 1919, a '‘red scare'' took place; strikes were being equated with communism.
Mitchell Palmer, the Attorney General, overreacted by rounding up immigrants and de-
porting them. As a result, strikes spilled into politics and caused the goyernment -
to overreact. ' - ‘

In the meantime, Gompers was gétting old and fighting both communism inside the_

American Federation of Labor and Vice-President John L. Lewis, who was trying to \
organize unskilled workers. Gompers should have been fighting employers. -Gompers -
died in 1924 and was replaced by William Green, who got an award for peace in labor.

« N 1920, Lewis organized the Congress-&f Industrial Organizations. He was concerned
about masssproduction (unskilled) employees who didn't have a.union. Gompers and
the American Federation of Labor had refgsed to takixthgm in, so Lewis organized
them. ) ' -

[t took ten years, and in 1935 a new federation for mass p}oduction employees, the
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Congress of industrial Organizations, went after big steel. United States Steel
agreed to accept the union without a fiight—a tremendous victory for the Congress of
industrial Organizations. Later, Lewis went after the automobile, coal, and rubber
industries. By 1939, membership was on the rise.

At the same time, the federal government passed.the National Labor Relations Act,
commonly known as the Wagner Acp. Under Section 7, workers were guaranteed the
right to: . '

+

(1) collective bargaining
(2) recognition ‘
. . :"
(3) the right to organize '
(4) the right to engage in concerted activities. N
. . '
After World War {1, Congress attempted to take some of labor's power away with the

Taft-Hartley Act. President Truman vetoed it, but Congress overrode the veto, and
Taft-Hartley became law in 1947. _ e

, v »
in 1955 the American Federation of Labor and the Congress of Industrial Organiza-
_tions agreed to merge (AFL-CI0). Conflict in the association has always been appar-
ent. The United Mine WOrkers-wifhdrew'a few years after-the merge. In 1957, the
Teamsters Union, the largest in the nation, was expelled for what®was termed ''commu-
~nist infiltration."

in 1968, the United Auto Workers attempted to involve the AFL-CIO0 in the national
government to promote labor concerns. Eventually, they withdrew from the AFL-CIO,
which would not agree to a national involvement. Consequently, two of the three
largest unions are not part of the AFL-Ci0 today.

The AFL-CIO0 is a federation—a voluntary association of unions. They are the pri-
mary spokesmen for American workers and for labor in this country. They lobby in.
Washington for favorable legislation, public relations, research, education, and
organization. The AFL-CIO is not a union itself, but a bringing together of many
unions. .

HANDOUT #2

- Labor Organizations ~ L

Complete the following chart.

Leaders Principals or Aims |Reasons for Success or Failure

' \
Knights of , Y
Labor

American
Federation
of Labor

Congress of
Industrial
Organizations

~




TIME ~
REQUIRED:

'RECOMMENDED
GRADE LEVEL:

MAJOR
CONCEPTS:

INSTRUCT [ ONAL
OBJECTIVES:

RAT IONALE :

MATERIALS:

PROCEDURE:

r

THEM_“‘%USINES'S CYCLE:" PRO PERITY AND DEPRESSION
ﬁ_\ “ ) K A~ ' ]

One class period.

8th Grade. S i

L3 "

. - .
Prosperity, Recession, Deptession, "Recovery.
. e N

Students will; .

- MWrite a.definition for each of the four phases of the business
cycle. '

- Apply undersganding of the business cycle to economic events.

In an attempt td" understand the Great Depression and avoid fufﬁ}e de-
pressions, economists beganh studyifg the 1920-1930 period of prosper-
ity to collapse to uiderstand what was happening in the economy.
Their investigation led to what economists called the ''business
cycle.'" By understanding the relationship between the concepts of
the business cycle, government might be able to exercise some control
over economic conditions. : . ’

Handout #1: The Four Phases.

Handout #2: The Business Cycle.

Distribute Handout #1 9nd read through with the class. Discuss the
concepts and their effects on the economy and describe the changes

that occur in the business cycle.

Distribute Handout #2 and have students comp]eté i}fdithout Handout

.#1 or any notes.
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The Four Phases

Recession Depression N Recovery

1
1
1
i
|

i 1
. . L .
‘ . vk :
, i
-

Prosperity — During this period, there are plenty of gopdé and services for almost
everyone. Jobs are plentiful, wages are high, and business. is brisk./4”—_—”
< ; ' o N y
Recession — Sooner or later, events will occur to bring/prosperity to an end. For
whatever reason, business will decline and ’orkeQS will be laid off.
As a result, less money will be spent for ' new goods and servnces. The
decline in spending will lead to a further reduction in busnness
activity and employment. As salaries and wages fall, so too will con-
sumer spending, and the recession will be well underway.

o

«

. period of time, the damage to" the economy is severe.enough to be con-
N sidered a depression. *

i

Depression — When the cycles of recession repeaf and business_is poor for a long .- -

sF=afor some reason, business begins to improve a bit, firms wisd1"-

ire a few more workers. These newly-hired workers will spend more ;
cause they have earned more. As spending increases, businesses will

rther ifcrease production and hiré still more workers These newly— s
émployed workers will-also increase their spending, business activity

will “incréase still further and the snowball of improved business

will continue tO«grow Thls movement out of a depression .is called

the period of recovery.” ) A .

Recovkry ——ﬂw
. b
B

Y

- D

RIC .0 . S -

Aruitoxt provided by Eic: - . -



© HANDOUT #2 S e T

. ' - : The Business Cycte -

) . - . .
Fill in the phase (prosperity’ recession, depression, and recovery) in which each of
these conditions is likely to occur. ' I S : i .
. . [ . ‘ 4
1. ' : ) - .- Empldymenﬁ;rate is af‘ité_highest.
G . . . -.‘. . - = s . .
N R , . T o .
2. L Prices begin to fall.
- ’ ’ ' ’ -
3. - . . - Workers® are being rehiéed.‘ -, )
* ! N i © .\-r~ 'i- e 4
“h, . . "> Prices and prbfitshqre,rising;
5. = - ' & Factories are -closed. )
. . o : ' [ " B ' S, ) R
6. . ) e : ._Unemployment raté js at its lowest.
- . - Y. 1 N ) .
7. - <L People are being laid off. .
8. ) - - Demand for 1uxg;y goodd is low.
g. K ‘ . . "Production i¢ at ‘its highest peak. -’
10. _ ‘ ' Loy o Shoppers do not care'about the prices of
’ goods and services.
. . .o '
Define the following terms in your own words:
Prosperity: - : ' A
Recession: i .
. N .. < - %
-Depression: . ' e .
NCI
Recovery: - ' o ' ) . ' :
f - bm) "ﬁ'y
o’ _ ~
e . . | ’ : N B o R
ERIC Co 8 Tee L
o i o - ' ~ oL T - . e

~
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GROSS NATIONAL PRODUCT AND THE GREAT DEPRESSION
TIME ' o o ‘
¢ : REQUIRED: One class period. .
- A 'S
RECOMMENDED oo .
GRADE LEVEL: 8th Grade. _ T - .
MAJOR ‘
CONCEPTS: Gross National Product (GNP), Business cycle. ’ )
rNSTRUCTleAL ‘ o . )
~ OBJECTIVES: . Studgnts will:~ ) N .
- Chart Gross National Product (GNP) for the period of 1920-1933.. . -
® - Describe the changes” in the Gross National Product (GNP) and its
T effects on the econamy.
RATIONALE: . * This lesson correlates the Gross National Product (GNP)bto the busi-
i - " ness cycle in order for students to have a better understanding of
the factors involved in chartlng Amerlcan economlc instability or
Vstability. L. 5 . : ©
MATERIALS : Handout, Gross National PFoduct (GNP): Prosperity to Depression,
’ , RRQCEDURE: Q\\}Flne and discuss Gross Natlona] Product:' _"'
) . ' .'\ ﬁ\\ \
L o -The GNP is the total value of all the goods and serVIces pro-
N
. duced |n the United States each year.
' L f It is perhaps the most lmportant indicator of the health of
o our natlona]‘economy . S,
‘ “ . . I P
Distribute the handout and. have students. complete the graph Discuss
these economic relatlonshlps ’
ot . When Gross National Product (GNP) is high, businesses .exper=- <
' ience prosperity. ' . e i : '
b _ . . When Gross. National Product (GNP) begins to drop,, the economy -

is Sllpplng. . . HﬁL . )

‘e T

The fewer goods produced the more severe the” impact 1s on
' " <+ the economy. ' e e

-

Low Gross Natienal Product (GNP) -figures Imdlcate |nstabll-
ity and possibly recession or depressiop trends.

<

- o Have students fill out the remainder of the handout and dLScuSS their .
) answers in class. -

a 2 B . A4 . .
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HANDOUT" -

Usingithe following

Gross National Product (GNP):* Prosperity to Dgéfession

tabfe; graph the Gross National Produpt (GNP) for the years .

1920-1933.
Year Estimated CNP Year Estimated GNP
in Billions of Dollars SR in Billions of Doklars
1920 87 1927 96
1921 79 . 1928 99
1922 74 1929 104
1923 86 ~ 1930 .91
1924 88 1931 . o 75
- 1925 92 . 1932 58
1926 98 1933. 55
‘ - F;urteen Years of Gross MNational' Product (GNP) -
110
100
- “~ ‘
£ 90
2
o 8 .
'U L}
5 70°
N (A ) 4‘
§ 60 -
= 50
&
4o
30

1920 1921 1922 1923 192&_1925 1926 1927 1928 1929 1930 1931.1932-1933

Year

74

[

—~—




o N .
.é{', R . . .
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- - - ’ Y
. ‘4 e . 4
Using the graph, answer. the following questions:
’ . - + ' (
. 1.. What happened'ito the Gros's National Product (GNP) in the American economy after
T World War | (\9\9 1922)7 - ' '

2. Describe the trend in the economy between 1920 and 1929.

. N
mfﬂig . . . -
P

«
)

j. What year was theESro§s National Produ;f;(GNP)tlargest?

-
u -

‘
3

7

|
|
|
|
i
4, Describe the trend in the economy ‘from 1929-1933. g : o




TIME
REQUIRED:

RECOMMENDED
GRADE LEVEL:

MAJOR

" CONCEPTS:

INSTRUCT 1 ONAL
OBJECTIVES:

RAT | ONALE -

MATERIALS:

PROCEDURE :

- seem impossible to determine.

THE AGE OF DISCOVERY: EXPLORING THE EXPLORERS - g

Two class periods.
7th-8th Grade.

Explorers, The New World.

Studdnts will: - O

- Research the lives of various explorers to uncover the factors
- which motlvated them.

- Compare the factors with those of other explorers to determine the
most common motivating factors.

- ldentify the factors by type (political, social, economic).

The factors which motivated individuals, groups, and nations to ex-
plore new lands are often so interwoven that the underlying causes
Echomfc influence often overlaps into
the political aspects of human behavior, so much so that the politi-
cal factors obscure the underlying economi%fiSSues. Students will
realize that strong economic factors have influenced American history

from the period of exploration to the present.

P ‘
Pilenty of blackboard space rgquired. p

None. .

)
Divide the class into small groups. Have each group research an ex-
plorer to determine what motivated him explore the various lands
he discovered. The groups should check their textbook and encyclo-
pedla or other book and list as.many moﬂlvatlng factors as they can

"find. Have them select a group leader for reporting their informa-
tion to the class.
Fill out,a chartson the blagkboard (see sample_below) listing the

motivating factors for the first explorer as the group leader
reports. For subsequent explorers, put duplicate motivations under
the same heading number "and add new heading numbers for any new moti-
vating factor§. . .-

Help the.class determlne what were the moSt common reasons, for ex-
plorations using the following., d®cussion questions: T

. t.
- MWhat-is the most common factor motivating exploration? T
- What

-

is the.least common factor? i
" . . ' " )
, 73

_70_




o

- Was the most common factor_pokitical, social, or economic?

- How many explorers achieved their purpose for exploration?

SAMPLE - | . o ‘ ‘

Explorers

Balboa $ ¥ . -

Cabot

Cartier

Chamgiain R : -

Columbus

Diaz _ .ﬁ ! \

da Gama

Magellan

Ponce . J
de Leon

[ 1Y



e  COMPARING 1945-1960 ECONOMIC SYSTEMS: - .
v OWNERSHIP, PRODUCTION. AND DECISION-MAKING

e < w LY i : ‘
T'IME‘ : : . L . ;
REQUIRED: . One class period. ) . '
S A Ve -

RECOMMENBED ‘ T

GRADE EVEL: * 8th Gdpde. - -

' / ‘

MAJOR - . .

CONCEPTS - Capitalism, Communism, Socialism, Market system, Command system,
7 “ . - . .

INSTRUCTIONAL _ 1 T .

OBJECTIVES: _Students witiékg | ' ‘ i

_ - Display a ba%ic understanding of three economic systems.

-, Compare and contrast three economﬁp systems.
"RATIONALE: The perlod of 19Q5 1960 cannot be adequafely Studled wtthout exami,n-
Qng the structure of economic syst ms throughout the world. An over-
yiew of the -three basic systems, 'f om which mixed economies are de-
Fived, is essential to analyze the ''red scare,' Castro and the Cuban
. _Revolution, the Cold War, etc.- - . ’ ‘
' | L
- MATERIALS: °~ ~ Handout #1: How Economic Systems Vprk, o 3 '
* Handout #2: Comparing Economic Systems.~5

PROEEDURE: D:str:bute and have Studepts read Handout #1. ‘A]low sufficieot timev
for class discussion of the- materla] “_ -

Distribute Handout #2 and have Studentsscomplete the chart.
' * - N i
¢ .

'S

HANDOUT '#1 3 \A o . .

How Economlc Sysogms Work ( “ o
Because all people produce and consume goods sepletles have to decide:
(1) What .should be produced? Should they produce guns or butter? luxuryA
hotels or housing for, the poor?= Should they produce the necessntues
(of life for themselves, or products which can b¢ traded.with other .
societies for the necessities of life? .

~ .

(2) How should the goods be. produced? Should Lhey aim for advanced tech- .
nology and use fewer workers, or,_should they have more pedple working
by using fewer machines? WQat sflould thair yo&ng people be training
for? i : . Ce :

.

(3) Who should get the .goods and services produced? 'Shouldleociety divide
everything equally or should some people receive more.than others?

v
Bl

v N ?L)s e . .

| B . . ' s
i . N - Lt . . ;
oo " 4 ~ 472~ (
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No economic system today is strictly a market system or a command system © The
& structures of three bas|c economic systems are outllned below N o0
(1) 'n a capitalist economic aystem, the factorles and equipment used to
produce goods'are owned by prlvate individuals or corporations. The
goods produced by these ‘factories—for example cars and television

N sets—are-also sold to individuals and corporatlons who then ewn -
v the goods. ‘
’ (2) 'n a socialist ecénomic'system,fthe means of production—such as Rhe
factories—may be owned by the government, but the finished goods—- ; .
,§uch as the cars and. homes——are owned by the |ndtV|duals -

. (3» 'o a communist economic system, hoth the means of productlon—*such
as factories and farms— ,ang_the finished products are owned by the

S
government. C _ . - -

- * . v - ' 4 LS

° The Unlted States is an example of a cagltallst or free enterprise system ‘ People.
may work where they choose, provlded that a Job is avallable .or they can go intd

bus iness for themselves . S ‘\¢~. %
The price producels charge,.for their goods or services will be irnfluenced by what
others in the m§§get wiT™ charge and by the demand for their goods or services. |f
o people do not buy the goods, and serwices, the producer will be forced out of the
market. . o : :
. R 1 . ] . ‘ ;
. It is the consumers, by their preferences, who decide what will be produced. Pro-
- " ducers-decide how eff4c|ently or skillfully thﬁy are going to produce the goods and

services they are. selllng

'
‘N

When people go to wark \for others or open a business, they receive modey for their
work. Not everyone*wilNreceive the same amount; it is ac¢ording to their value to-
the bdsiness. The more ®\person earns, the more he or she can buy, and it is the

d .amount of money a person earns which determ|nes who gets the ltems that have been

£

. L. prodaeed . C .

-~ - . - , N _ - ,

Most socialist countries have- mixed economies. The basic industries, such as coal

+ 'minring, electrlc power, -and mass, transportation, are owned by the government. While
taxes are h|gh .most socialist couritries providée free.national health insurance.
Although many bus)nesseskare government-owned, a good number are owned by private

individuals whg aré'aJso consumers. There is substantial free enterprise as in

capigalist countries. Incomes are not all equal, and this determines who buys 'the
. items that are produced . ‘ ’ T
' P o ) A : 5

Iin a communist economic system, almost all the means of production are "owned by the
_government. The '‘what, "‘how;V and ''who'' decisions are made by the government.

. . N

- ) . . : . y 71,‘ :
ERIC 76 L
P v ; . c '

4 . . . . -




' HANDOUT #2 | . Yy

-
“ | } ' Comparing .E¢onomic Sys'tems -
. M1l in the chart using the'followihg terms: N . )
- goyernment . o B .
- individuals (consumers and‘produéers)
.~ = both (government and indinguals) , .
, Who 6etides... Under Capitalism ? Under Socialism Under Communism
| I What should be. " ] . ﬁ ;
’ produced? - . : . .
How much should . ’ i :
be produced? < . N
, i !
For whom should it o § Y .
be produced? ' ) . l. ) I
_ &\“
A\ «
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L. TIME
- ““REQUIRED:

RECOMMENDED
GRADE LEVEL:

MAJOR
! CONCEPTS:

RELATED
CONCEPTS:

_INSTRUCTIONAL

o "+ OBJECTVES:
RAT | ONALE :
‘/
" MATERIALS :
&

PROCEDURE:

EVALUATION:

- - Dpefine the four major groups of United States workers.

Handout #1:

~ 7
v

. . . | |
FACTORS OF PRODUCTION AND TODAY'S -OCCUPATIONS

. ’ : . jﬁw
/- | >

Three clas's periods.

8th Grade.

'

Factors of production (Ia:%, labor, capital).

Four major groups of United States workér& (white collar, blue
collar, service, farm), Career investigation, Mixed market system
economy. :

Students will:

- Define the three factors of production.

- Investigate careers.

—~

- Recognize the iﬁte%dependency of the factors of production in a
mixed market system economy. : h

All Americans who run businesses, whether they are individual propri-
etors, members of a partnership, or managers of a corporation, find

that their businesses are dependent upon the decisions they make

about the factors of production. In this activity, students will

engage in activities which will help them to evaluate possible future
occupations and the relationships between those occupations. Stu- /
dents will be able to identify careers and the .categories into which -

they fall. / '

Definition of Terms.
Factors of Production.
interdependency.

Handout #2:
Handout #3:

.

Distribute Handout #1 and allow students time to read and discuss it.

Distribute Handout #2 and have students fill out the charf individu-
ally. Have the class discuss their answers.

Distribute Handout #3 and discuss those answers with the class.

L) - -
Give a short quiz ‘asking students to identify and define the major
concepts and related concept’s.

. &




HANDOUT #1 L S

Definition of Terms

Factors of production: . , b

Land — includes natural resources used to produce goods and services. Such things

as water, oil, mineral deposits, ferti[ity of soil, and favorable weather.are
. factors also included. d ‘
'_“ “ , ' . ’ "“ . . .
Capital — thnngs created by man including machines, tools, factories, and money.
A e .
Ldbor — lncludes peoplesy physical, and mental capacntles Time and qualjty of
labar are facto s o be included.  ° ‘ S '
S Y C e
o . g,
Major groups of United States workers: o
— g : % S
White-collar wogkers — people who are self employed or do the type of work that in-
cludes technyéi?\\gjerlcal or sales work. i .
Blue-cor+a$>workeéﬁp-—-'peop]e who prd%nde labor for busnneSs or |ndustry .
Servide workers — peop]e who perform services for the public. '
F rkers — people who own, wgrk, or manage farms.
i\ xed market gsystem economyf
An economic system_which |nclu es eiements of .both private enterprise and, government
operation. More than one type of dec|S|on maklng system is involved. }
Iﬁ?eﬁdependencyf\ ) .
Seﬁerate economic uhits wHich Haveza relationship, euch as land, labor, and capital.
%
1
; 1 4 .
s o N
‘ ‘ '
P \
— \- ?1}
T .

. -
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¢ HANDOUT #2 S ' ~

Factors of Production _— ‘

Using the definitions in Handout #1, fill in items (under each factor of proddétion
that appdies) for the following occupations: . -

Factors of Production , ‘
- . — - Major U.S..
Land , Labor 00 Capital ‘ worker group

Occupation

-

beautician

fire fighter . : ' ‘ >L

~ .
A

dentist ‘ . v .

dector - ’
) .

welder- .

minister .

farmer ‘ ' *

housewife

’

d nurse

L

mode ! . ‘ i \

. .
- N .

teacher . . : : .

banker | - R

politician : : ’ ' R

1

~ secretary 1 /‘ . v . .

ERIC ' I |

s .

[y - )




'HANDOUT #3

.

-

[

lhterdependency

Referring back to the information on Handout #2, list bes»de each occupatlon another
one that is interdependent-with it. :

Occupation

Interdependent occupations

*  beautician

2

fire fighter

dentist

doctor P

-

welder

minister

' farmer

housewi fe

~

nurse

model \

teacher

banker

A : . »

politician

secretary

ERIC -

Aruitoxt provided by Eic:




. Amish,

2 - »

Advertising, 42 o
AFL-C10Q, 63 - . poa 0
Age of Discovery, 70 N
Agriculture, 30
American Constitution, 53
American Federation of Labor, 62
American REVO]UtIOQ, 53

30 . . - N
Assets 59 '
Automobile industry, 13, 63

Balboa, Vasco Nunez de, 71,
Bankers, 28 .
Bankruptcy, 19

Blacklists, 17  *

Blue collar, 75 »

Business, 20, 34, 58, 65, 73, 75
Business cycle, 6h 67

; 3 ®

Cabot, John, 71
Capital, 5, 12, C >
.Capitalism® 17, 53, 62, 72

Careers, 75 .
Carnegie, Andrew, 38 '
Cartier, Jacques, 71 , R
Castro, Fidel, 72 e’
Champlain, Samuel de, 71

Child labor, 9, 62

Civil War, 12

Cold War, 72

Collectlve bargaining, 61

Colonial period, 48, 53

"Colt, Samuel, Lk

Columbus, Christopher, 71 '

Command economy, 35, 53, 72

Communism, 40, 53, 62, 72

Competition, 12, 34 PO

Congreéss of Industrial 0rgan|zat|ons
62 P

Consumers, 5, 17, 65, 73

Consumption, 5, 9

- Contract, 59

Controversy, 15

Corporation, 20, 58, 73, 75

Cotton, 12, 48

Cuban %evolutlon, 72

Currency, 26 .

Debts, 22, 26, 59 )
Decision+making,” 15, 23, 57, 72

20, 26, 35, 43, 75

»

INDEX

%
.

Deportation, 19

Difaz, Diego, 71

Distribution, 42 ' .
Diversity, 30 :
Dividends, 20, 60 *
Edison, Thomas, 6 '

-Education, 8

Efficnency, 18, 30, 38, 73 |
Employers, 17, 62

Employment, 30, 65 -

Energy conservation, 32
Engineers,- 34 . .-
Equity, 15, 30 "

.Explorers, 70

. Farmers,

Externalities, 8 - P

. a ,
Factories, 5, 7, 15, 35, 66, 73, 76
26, 48 S
Farms, 5, 35, 73, 75

Fascism, 40

" Free enterprise, 34, 73

‘Inflation, 26

Free Silver, 28

Frontier, 38; 48

Gama, Vasco da, 71
Gompers, Samuel, 62
Government, 10,
Gréat Depressnon 6h 67

Green, William, 62 ,
Greenback 28 . .
Gross Natlona]aProduct (GNP), 67
«Growth, 12, 18, 20, 26, 30 '

- »*

Historians, 15 . .
History, 10 A
Human resources, 5, 8, 12, 55

Immigrants, 17, 62

Incentives, 48

Incorporated, 24

Indentured servants, 48
[ndustrial Revolution, 58
Industrialism, 15, 38
Industrialization, 12, 20, 30, 61

alnput-ou&gut, 12

instal lment plan, 45
Interdependency, 75
Interest groups, 15

15, 34, 59, 62, 64, 73
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6, 42
17,

tnvéntion,
Investment,
M'kn‘,.q_
Jefferson,
" Job security,

Thomas,:lo, Ly

18

a2

Knights of Labor,

_ Labor, 9,712,
Labor union,
Land, 5, 12,
Lawsult' 22,
Layoffs 19 | ,

. kewis,’ nL., 62
Liabi Y, 22, 58, .
Lfberties,‘10 : .
Lobbwists, 63

17, 22,
17, 61
27, 32, 48, 75
45, 59 oot

38, ho;Ah&, 75

.

~

Magellan, Ferdinand, 71
Management, 24, 35, 60
Market, 9, 35 - -
Market economy,.53, 72
Marketing, 42 .

Marx, Karl, 62

Mass production, 12, 62 Stockholders, 20, 59"
M¢cCormick, Cyrus, 45 ) Strikes, 17, 61’

Millage, 8 . - e . Supply and demand, 12, 42
Mixed economy, 35, 53, 72, 75 .. Survival, 30, 54

Molly Maguires, 17 T ;
Money, 8, 17, 20, 35, 58, 65 73 76 Taft-Hartley Act, 63 °
Monopoly, 34 Tax break, 19
Multinational corporations 20 : Taxes, 8, 60

Music industry, 6 "Teamsters Union,: 63 N

. . B . Technology, 12, 30, 72
National Labor Relations Act, ht, 63 _ ° "Television, 7 - -
Natural resources, 5, 12, 76 73 Tradejoﬁ$, S, 8, 15, 40
Nazism, 4O : . : Trugan, Harry, 63 -

New Deal, L0 ‘ _ '
New World, 70 - . Unemplioymeént, 19 66 .
Newspapers, 15, 41 United Auto Workers® 63
. : T < *United Mine Workers, 63
. - Opportunity cost, 4, 8, 40 - Unlted States Steel 63 -

. Palmer, Mitchell, 62 Wages, 17, 21, 35, 62 65m
Partnership, 20, 58, ‘75 . ., Wagner Act 63 -
Patgnt, 42 - . ~ " Wealth, 10, 18, 34" '

*\‘;Eﬂzant ) i’i‘ West, 5, u8 . " o

< oﬁogvaph 6 - White collar; 75 - .
Pinkertom Forces, 17 .~ Whitney, Eli, 44 K
Ponce de Leon, Juan, 71 - “"WorKkers, 9 ’15 ?1‘ 35, hG 61
Power, 18 34 . ‘ ‘ o 75 -

Prices, 18, 26, 38, 45, 66 .- ' VWorld War I, 6z,~69 A
_ProducFlon 6, 9, 35, 65, 72; 75— _.# World War:Il, 63 '
o "4 . ooy <! ~°h-_\‘ - ° o g‘a"'h
N : ) .- -, e . .
- .. ‘ R} o s, “{ . e
[Kc L v e e S e

22,59 . .

61 I

[y

‘ Prodquivify, 12, 30
Profit, 12, 17, 2%V,
Property, 17 22, 3&

26,

-

6k, 67-

ﬁecess;on,

" "'Red scate'", 62, 72

+ Rights, 10, 59
Risk, 6, 21, 35, 58
Roosevelt, Franklin, 40
""Scabs'', 17

: .f, Scarcity, 4, 15
- .« Schools, 8 ;
-« Sewing machine, 42 -

.shares, 20, 59
‘Silicon chip, 12 y
43

> ‘Singag, lsaac Merritt,
R Stavery, 48 °
‘ . Social curity, 32, 41

R Soclaltsm 53, 61, 72 .
-~—Sogiety, 8, 15, 307 38, 53, 72
Specialization, 23
Standard of living, 26

34, 50, 58, 66

.4 Proprletorshnp, sole 20 58 75

"

65 Y 72“-; [




S, 1935 /7 62 o -
; Lo ' L1939 /63 .4
1700s /20, 48 . ©c 1945-1960 / 72 7 , } SERNN
0 /5 | 1947 / 63 V.7 ‘
1779 / 8 - ' 1950s / 7 | L
o | - 1955 / 63 - o R
g0 /5 . , 1957 /763 R '
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1815 41 o 1968 / 63 .
18205-18405¢/ 53 . ° , 1971 / 14,
1830 /8 - C S h975 /b
1835 / a4 | \ ' 1981 / 14
1839 / uh | ‘
1846 / 43 , | :
1850-1875 / 46 N _— : IR ’
1850-preseﬁt / 26 o - - ' S |
1855 / 14 : R
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CONFERENCE PARTICIPANTS
- ) . _ Y

ANN ACKERMAN

Loogootee Community High School
. 201 Broqks Avenue

TOM BROWN .
Farwell High School
399 Michigan Street

Loogootee, Inofana 47553 Farwell, Michigan 48622
Rural Route 1, Box 310 . o '8651 North Mission Road
Shoals, 'Indiana 47581 48617

’

" CAROL BAILEY

- Bloomfield High School

Clare, Michigan

,TOM DI CRISTO

MATC — Adult High School - °

o West Spring Street’ ' > 1015 North 6th Street
r Bloomfield, Indiana 47424 Milwaukee, Wisconsin 53203
", ¢Rural Route 1, Box 263 - *“ - ° 10414 West. Congress Street .
Lyons, Indiana . 47443 Wauwatosa, Wisconsin .53225
’ : , -
DAVID BALLARD" Lo PATRICIA DIEZ . )

b4 .
. Clarksvillé High Scheol
. High School Drive , N

»

Woodrow Wilson High-School
Chesapeake and.Nebraska, N.W.

N Clarksville, Indiana 47130" Washington, D.C. 20016
“ ) I}
i '1711 Northaven Drive 2004 North Cleveland Stieet
Jeffersonville, Indiana 47130 Arlington, Virgirnia 22201
SAM BENJAMIN : . ) CLAIRE ERICKSON
Tolleston Middle School Rolling Meadows High School
2700 West 19th Avenue “* 2901 Central Road
Gary, Indiana 46404 Rolling Meadows, Illinois 60008
> .. 5612 Hayes Street 164 B. Pine Crest Circle, LBS
. ‘Merrillville, Indiana 46410 Barrington, Illidbis 60010
. CAL BIDDLE, CARL FLAKS.
‘ .Eastern High School ‘Schaumburg High School
Box 248 . 1100 West Scghaumburg Road
‘Pekin, Indiana 47165 Schaumburg, Illinois 60194
- . Rural R uneiZ e o 1814 Country Knoll Lane
; Pekimy’Indiana 44165 .77 o7 - - - -EIgIm, *111{h 3s 60r§o
‘ ) » ‘ v ,8') .. L(-. % ;:
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MYRON GARWIG.

Boardman High School
7777 Glenwood Avenue .

X
Youngstown, Ohio 44512

3776 Indian Run Drive, #5
Canfield, Ohio 44406

\

JERRY GRAHAM
. . 4
Shaker Heights High School
15911 Aldersyde Drive - '
‘Shaker Heights, Ohio 44120
3674 Riedham Road
Shaker Heights, Ohio , 44120
v M . . s

PETER GRAHAM

Loy Norrix High School
P 606 East Kilgore
Kalamazoo, Michigan 49001

8745 _East D
. Richland, Michigan 49083

Pl

.bDONALD HENSON

~

Hillside Junior High School
1941 Alamo St
» Kalamazoo, Michigan 49007

3420 Canterbury

Kalamazoo, Michigan 49007
DELORES KILGORE

Central High School

2425 Tuxed

Detroit, Michigan ‘48206

23009 Leewin
.*Detroit, Michigan 48219

. _PEG KLEPPINGER

Elkhart Central High School
1 Blazer Boulevard
Elkhart, Indiana 46514

1420 Lawndale
Elkharty Indiana 46514

: ~

. PATRICK KURIVIAL

Wilkins. Junior High School
8001 Squth 82nd AVenue
Justice, IlliﬂQ}S 60458

15230 E1 Cameno .Terrace
Orland Park, Illinois 60462

REGINALD MARSHALL

Osborn High School =+ L
L 1160 East Seven Mile Road’
Detroit, Michigan 48205
Post Office Box 1652 -
Detroit, Michigan 48231

LN
R .

LEROY- MARTIN

Marshalltown Community Schogls
317 Columbus Drive -
Marshalltown, Iowa 50158

804 Arlington Drive
Marshalltown, Iowa 50158

. ‘ N
DEBORAH MCCOY - -  ~-
Arsenal Technical-. HighsSchool
e 1500 East Michigan v
Indianapolis, Indiana 46202
9716 East Washington, C-6
Indianapolis, Indiana 46229
3
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CARROLL PHILLIPS

. Franklin Middle Séhool‘
1903 St. Mary's Avenue
Fort Wayne, Indiana 46808

414 Millside Court
Fort Wayne, Indiana 46807

JACK "POMATTO N
'LakenPark‘High School
600 South Medinah Road
Roselle, Illinois Q0172

220 South Hickory
Bartlett, Illinois 60103

MICHAEL SIMPSON

.
.

Franklin. Community High School
Grizzly Cub Drive )
Franklin, Indiana 46131

226 Whiteland Road ,
New Whiteland, Indigha 46184

HAROLD SKINNER

Coaley High Scﬁoof ::
15055 Hubbell - '
Detroit, Michigan 48227

19182 Roselawn
Detroit, Michigan 48221
\ .
CHARLES SMITH . ‘

Miller Jupior High Schiol
South 11lth Street
Marshalltown, Iowa 5015

2308 South 8th Street
Marshalltown, ®owa 50158

g

-

JOSEPH THRASH

Holmes Junior High School )
6602 Oxley Drive \ . ‘ ‘
Flint, Michigan 48504

1101 West McClellan Street
Flint, Michigan 48504 A ' .

B

CYNTHIA TUPMAN .

R. A. Jones Junior High School
8000 Spruce Drive . ) .
Florence, Kentucky 41042 :

102 International Lane, -Apt. 11
Crescent Springs, Kentueky 41017 L 3N

DENNIS WHITAKER

Bedford North Lawrence High School

Bedford, Indiana 47421

ROSEMARIE WORDEN

Central High :School

2425 Tuxedo .

Detroit, Michigan 48206
. (

18315 Muirland :

Detr01t, Michigan 48221
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